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Abstract
This project examines culturally responsive teaching in the art education classroom. As
diversity in student populations increase in art rooms all across the United States, there is a lack
of diversity in the teaching workforce-which remains predominately White and female (Lee,
2012). In order to bridge the overwhelming demographic divide to meet the needs of all students,
art teachers must become better positioned to work in increasingly diverse school populations
and create meaningful connections to student’s experiences. In order to achieve this goal, art
teachers must become culturally competent through the use of culturally responsive teaching.
The project is a secondary art unit which includes culturally responsive teaching practices and
resources for approximately 7-8 weeks of instruction. The contributions of this project are meant
to cultivate a first step in implementing culturally responsive teaching and its benefits to students
in art education.
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Culturally Responsive Teaching in the Art Room
Chapter One: Introduction
Problem Statement
A lack of teacher diversity in art education may impact the learning of culturally diverse
students. As diversity in the student population increases in U.S. schools, art educators in K-12
settings remain predominately White and female (Lee, 2012). The demographic mismatch
between teachers and students is problematic. Geneva Gay (2018), an expert on culturally
responsive teaching, argues that educators must prepare to work in increasingly diverse settings
across all disciplines. Therefore, the demand has increased for culturally competent teachers in
art education to support the learning of students from every race and background. An increased
focus on educating art teachers to be culturally responsive is needed to fix this problem.
Importance and Rationale of the Project
A deep demographic gap exists between teachers and students. According to 2018 data
from the National Center for Education Statistics (NCES, 2021), 76% of all public school
teachers in the US were female, and 79% of all public school teachers were White. From the fall
of 2009 to 2018, the U.S. public school student demographics show a decrease in White students
from 54% to 47% and an increase in the populations of other racial groups, indicating a rise in
the diversity of student populations across U.S. public schools (NCES, 2021). The demographic
mismatch between students and teachers is similar in art education.
The study of culturally relevant teaching practices in art education is important “in
determining the success or failure of teachers to bridge the cultural gap between themselves and
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their students” (Lee, 2012, p.53). Culturally responsive teachers are better positioned to work
with increasingly diverse school populations and create meaningful connections to students’ lives
and experiences.
In Culturally Responsive Teaching, Gay (2018) argues that culture is at the heart of
everything in education including curriculum, instruction, administration, and assessment.
Culture refers to a dynamic system of social values, cognitive codes, behavioral standards,
worldviews, and beliefs that give meaning to people’s lives. Culture influences everything from
“how we think, believe, communicate, and behave, and these, in turn, affect how we teach and
learn” (Gay, 2018, p. 9).
To emphasize why the study of culturally responsive teaching is important, Pai et al.
(2006) explain, “There is no escaping the fact that education is a sociocultural process. Hence, a
critical examination of the role of culture in human life is indispensable to the understanding and
control of educational processes” (p. 6). Teachers must understand how their culture and those of
their students affect the entire learning process. Research by Carter Andrews & Gutwein (2020)
shows that teachers carry their cultural backgrounds into their classrooms which reflect their
discipline approaches and teaching practices. Likewise, students attend school with personal
cultural backgrounds that shape their conscious and unconscious understandings of race, class,
and culture. Together, teachers and students construct an environment based on their cultural
biases and experiences which is unavoidable (Gay, 2018).
To engage all students, art educators cannot continue to rely on a version of art history
and art education told from a single perspective. Lee (2012) suggests that art teachers have a
unique opportunity in education to explore complex issues, such as race, in and through art
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curricula; thus, they play a crucial role in how students understand, respect, and value culture and
diversity. By creating a culturally responsive curriculum including a fuller narrative of art
history, art teachers can succeed within an increasingly diverse school population.
Gay (2018) argues the best educational programs and practices cannot be accomplished if
some students and their contributions to American life and culture are ignored. Gay (2018)
substantiates all schools and teachers, regardless of the ethnic characteristics of their student
populations, must be involved in promoting equity and excellence, and all students must benefit
from these efforts. Gay (2018) also argues that if individuals are to live the highest-quality lives
possible, “we must teach students how to relate better to people from different ethnic, racial,
cultural, language, and gender backgrounds” (p. 22). Developing the skills for cultural
competency through culturally responsive teaching is essential to the future of all students in an
increasingly diverse educational system. Lee (2012) argues that teachers play an important role
in what they choose to include and exclude from an art curriculum, and those decisions are
paramount in determining the success or failure of bridging the cultural gap between teachers
and students.
Background of the Project
In the decades since Brown v. Board of Education (1954), federal education policies
(Elementary and Secondary Education Act of 1965, No Child Left Behind Act [NCLB] of 2002,
Every Student Succeeds Act [ESSA] of 2015) have aimed to support equitable educational
opportunities for all students. Hammond (2015) describes over 2 decades of research
demonstrating the damaging effects of segregation. Indicated in this research, the achievements
of students of color increase when they have opportunities to learn from teachers of the same
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race. One ongoing solution to the problem focuses on hiring more diverse teachers across the
nation. According to the NCES (2019), efforts aimed at increasing teacher diversity have slowly
improved 3% from 2003-2004 in which 83% of the teacher workforce was White and 17% of
teachers were people of color to 2015-2016 in which the teacher workforce was 80% White and
20% of teachers were people of color. Even with the slight increase in teacher diversity, teachers
still remain predominately White and female. Therefore, another ongoing solution to the problem
aims to prepare the current teacher workforce on how to effectively teach an increasingly diverse
student population.
There is convincing evidence existing that culturally responsive teaching and curricula
are impactful levers for student learning-regardless of the cultural backgrounds of teachers and
students. For example, Gay (2013) argues that culturally responsive teaching helps all students
acquire knowledge about cultural perspectives to improve learning outcomes. Since teachers and
students are often not from the same cultural backgrounds, those differences can create
challenges, and a viable way for teachers to mediate this challenge is through building bridges
across cultural differences through culturally responsive teaching (Gay, 2013).
Taylor and Sobel (2011) observe that culturally competent and responsive teachers resist
learning that devalues or disconnects students from their culture. Instead, these teachers develop
learning activities to incorporate the student’s culture, language, artistic expression and life
experiences. Lai (2012) also argues art teachers that develop cultural competency into their
practice helps students to develop respect and acceptance of worldviews, and this positive sense
of ethnic affiliation will likely contribute to academic success. Culturally responsive teaching can
lead to the development of cultural literacy and a pluralistic view of art that makes a classroom
more inclusive to all students (Jackson, 2012).
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Knight (2015) argues teacher preparation programs, poor access to curricula and
resources, and professional development in schools across the nation do not adequately respond
to the need to prepare educators to bring culturally responsive teaching practices into the
classroom. Knight (2015) states “a great majority of students fail to succeed because teachers
have not been adequately prepared to provide instruction that is appropriate, inclusive, and
responsive to their students’ needs” (, p. 72).
In the art classroom, “art, identity and culture are inextricably linked- racial and
culturally responsive teaching play a critical role in how teachers interact with students and
ultimately how students themselves come to understand cultural diversity, social inclusion, and
antiracist behaviors” (Lee, 2012, p.48). Gay (2018) defines culturally responsive teaching
practices as using the cultural knowledge, experiences, and performance styles of diverse
students to make learning more relevant and effective for them. Culturally responsive teaching
practices “encourage students to learn, reflect, and examine their own cultural heritage with a
goal of strengthening their personal connection to their cultures, to be aware of the cultural
values their families uphold, and to respect other different cultures” (Hsu, 2017, p.13).
Considering the changing demographics in schools, Knight (2015) argues that art education
programs must prepare prospective and practicing teachers to teach from a pluralistic perspective
and develop culturally responsive practices that draw upon the experiences and histories of
students.
An understanding of the context of art history related to education must first be addressed
to implement culturally relevant teaching practices in the art classroom. In the narrative of the
history of art education, an explicit, single, fixed entry point exists for people of color (Acuff et
al., 2012), and this usually simultaneously occurs when multiculturalism first appears in the
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chronology. As an art teacher, one must recognize a heightened awareness of culture and context
to affirm students from culturally diverse backgrounds. The importance of constructing culturally
responsive art curricula directly relates to the background in both art history and art education.
Mainstream art history is built on an exercise of exclusivity, a narrative written from a White
perspective. An analysis of more than 40,000 works of art detailed in 18 major U.S. art
museums’ collections, catalogs, and art history books found that 85% of artists featured were
White (Topaz et al., 2019). It is important to understand that this disparity is also reflected
directly in art education. In Efland’s (1990) A History of Art Education a common textbook used
in schools and universities, artists of color are mentioned only four times throughout the book’s
300+ pages. Art educators should not aim to dismiss historical narratives within art education,
but rather provide entry points to the narrative for diverse student populations (Acuff et al.,
2019). Consequently, it is imperative that art teachers respond responsibly by choosing
comprehensive course literature that encourages all students, majority and minority, to visualize
and write themselves in history (Acuff et al., 2019).
Regarding art pedagogy, Jackson (2012) argues “diverse learners who are
underrepresented in the curriculum have a collateral experience of misrepresentations, or
stereotypical representations in art spaces” (p.10). Art educators must find ways to create
“counter narratives” from multiple historical, sociological, and personal perspectives that give
voice to the experiences of all people of color (Acuff et al., 2012).
Statement of Purpose
This project aims to develop a culturally responsive teaching curriculum to meet the
needs of all students, and begin the process of bridging the gap resulting from student/teacher
demographic divide in the classroom. This project examines culturally relevant teaching
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practices that help strengthen learning for all students and develops a plan to encourage students
to learn, reflect, and examine their cultural heritage. The ultimate goal is for this project to be
used by art educators to help solve the problem stated at the beginning of this introduction.
The project aims to develop a culturally responsive secondary art education unit to teach
within a new course called The Art of Diversity. The framework, lessons, and assessments are
created for the middle school art classroom, but are adaptable for all art educators at secondary
level. The curriculum adheres to the National Visual Arts Standards with special emphasis on the
Anchor Standards 7- 11 (Responding and Connecting) to allow all students to develop their
understanding of society, culture, and history through interactions connecting to their own lives
and experiences in and outside the art room. This project provides students with different art
medium experiences, including drawing, painting, and textiles. It addresses art from historical
and contemporary perspectives including those often excluded from the “story” of art, and
includes opportunities for students to research their culture and family history,
The project explores culturally responsive teaching at secondary level, asks students to
make connections to themselves and others, and engages students in discussion and critique
throughout the learning process. This project is unique in that it allows all students to engage
with their own identity and culture, develop cultural awareness of others, and create meaningful
connections to the greater community while building an understanding of their importance within
it.
Objectives of the Project
The objective of this project is to provide art educators with a new resource within the
field that employs culturally responsive teaching practices aimed at “cultivating in students a
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better understanding of how their personal experiences and social practices are, in part, one of
many in our global community” (Jackson, 2012, p. 10). The project objective is to help bridge
the demographic divide between teachers and students, to meet the needs of all student groups.
This project will help position art educators to work in increasingly diverse school populations
and create meaningful connections to students’ experiences. Art teachers can use this project unit
and the included lessons/activities to be effectively culturally competent using culturally
responsive teaching.
The project will be implemented and taught at the middle school level at Hopkins Middle
School in Hopkins, Michigan, and approved for consideration by the district superintendent and
the Hopkins Middle School principal. The project will be given to all art teachers within the
Hopkins Public School District and will be accessible to members of the Michigan Art Education
Association (MAEA).
Definition of Terms
Cultural Competency - the ability to understand, communicate with and effectively
interact with people across cultures. Cultural competence encompasses being aware of one's
worldview, developing positive attitudes toward cultural differences, and gaining knowledge of
different cultural practices and worldviews (Andrus, 2001).
Culturally Responsive Teaching – a method of teaching that recognizes the importance of
including students’ cultural references in all aspects of learning (Gay, 2018).
Master Narrative - refers to an ideological script of history imposed by those in authority
or power. In American art history, the power and authority rest with White men, while all
“others” are excluded from the story (Acuff et al., 2012).
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National Visual Art Standards - The National Standards for Arts Education describe what
a child with a complete, sequential education in the arts should know and be able to do across the
grade levels in each artistic discipline: dance, music, theater, and the visual arts. They outline
expectations and outcomes as students work toward comprehensive competence from the
beginning, preparing in the lower grades for deeper and more rigorous work each succeeding
year ([NAEA], n.d.).
Pluralism - The existence of people of different races, religious beliefs, and cultures
within the same society, or the belief that this is favorable. A conviction that various religious,
ethnic, racial, and political groups should be allowed to thrive in a single society.
Scope of the Project
The project addresses the need for culturally responsive teaching practices in the art
education classroom. Knight (2015) states that art teachers “have the power to shape their
students’ ability to understand and value art in a pluralistic society” (p.74). Furthermore, this also
offers art teachers an unprecedented opportunity to positively influence the futures and
perspectives of all students. The project provides access and resources to a culturally responsive
unit, and a series of art lessons, activities, and assessments that enable an art teacher to
implement culturally responsive pedagogy for 7 - 8 weeks of instruction. The project is
structured for a secondary middle school classroom but is adaptable for the entire secondary
(grades 6 -12) setting.
This project does not address common misconceptions in culturally relevant teaching that
this is equivalent to multicultural or social justice education - although these groups in education
may overlap, they are not interchangeable. However, culturally responsive teachers and
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classrooms are naturally justice-oriented. In most cases, culturally responsive classrooms fit into
a larger antiracist effort to fight systemic oppression in education, including the art education
curriculum. Antiracism is the process of unlearning racist ideas and learning new ways of
viewing the world through seeking the changes necessary to make society equitable for all. The
project also does not address “plug and play” strategies that teachers can add to their existing
curricula that will make everything culturally responsive. True culturally responsive teaching
practices occur when teachers interrogate their practice robustly- rather than adding or changing
a few strategies in their toolbox (Hammond, 2015).
This project is actionable as a first step toward introducing a unit of a culturally
responsive art curriculum for a class called The Art of Diversity to students at the middle school
level. The project is considered the beginning of an exploration of culturally responsive teaching
practices in a classroom aiming to increase learning proficiency amongst teachers and students. It
does not solve the overarching problem but seeks to begin the process of transforming at least
one art class into a fully immersive, culturally responsive learning environment with the hope
that other art educators will also access and implement.
The overall success of this project may be hindered by the overall school demographics.
For example, leaders who choose curriculum content and classes in a school/district with a high
population of minority students may have more interest in the experiences and opportunities
offered through a culturally responsive art class. However, leaders in a school/district with a
high, monolithically White demographic may overlook the advantages of an opportunity to
strengthen cultural connections and competency acquired through culturally responsive learning.
Art educators may also be hindered in implementing this project due to factors outside their
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control, including, but not limited to, lack of community support for culturally responsive
teachers, and limited faculty, staff, teacher, and administration support from districts that do not
want to address the topic of race for fear of parent and community backlash. Art educators may
be hindered due to time constraints within their curricular schedule as this project spans 7-8
weeks of instruction. Art educators may also be hindered by lack of resources as this project will
require an adequate budget to purchase art materials and supplies.
Another problem that may hinder the implementation of this project is political. Recent
events in the United States, including the 2020 presidential election, have created a divided
country, which has also led to an increase in racial and ethnic tensions amongst citizens. Thus,
teachers are working in a more divisive climate that has increased the vulnerability of minority
students. Gay (2018) states that these events “manifest xenophobia and institutionalized racism,
and have stimulated the increase of nationalism and social cohesions in nations around the
world” (p. xi). These trends obstruct the implementation of this project due to some people’s
negative reactions toward a global outlook on learning, despite culturally responsive teaching
being necessary and timely.
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Chapter Two: Literature Review
Introduction
Considering the changing demographics in schools and classrooms in the United States,
content and pedagogy alone will not deliver what is needed for all students to succeed (Gay,
2018). Ultimately, art education programs will have to prepare prospective and practicing
teachers to teach from a culturally pluralistic perspective and prepare them to develop culturally
responsive practices that draw upon the histories and experiences of students from all cultures
(Gay, 2018). If the assumption is that diversity matters, then all art teachers must ensure that an
equitable education is provided to all students regardless of race, gender, class, religion, ability,
socio-economic status, and sexual identity (Knight, 2015).
This literature review focuses on art education by examining journal articles, research,
and practices that serve to enable art teachers to teach equitably to an increasingly multicultural
and diverse student population. Lee (2012) stated that “According to the U.S. Census Bureau
News (2008), minorities are now roughly one-third of the U.S. population, and are expected to
become the majority in 2042. By 2023, minorities will comprise more than half of all children”
(p. 49). To meet the needs of a growing, diverse student population, teachers must understand
that all students learn in different ways and respond to those differences (Gay, 2018).
In this review, the main themes that emerged throughout the collection of articles that are
related to the field of art education are discussed. These themes are arranged by perspective are
titled “Defining Curriculum and Cultural Competency.” Throughout this literature review, these
themes’ consistencies emerge within the research and journal articles related to implementing
culturally responsive teaching as a solution to the growing diversity in student populations across
schools.
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Theory and Rationale
All the articles that were obtained for this review make connections to two women whose
work in educational research drives the theoretical framework for these evaluations. The first
woman is Gloria Ladson-Billings, who is an American pedagogical theorist and teacher-educator
at the University of Wisconsin-Madison School of Education, and researcher at the Wisconsin
Center for Education Research. Ladson-Billings is known for her work on culturally relevant
pedagogy and critical race theory. Toward a Theory of Culturally Relevant Pedagogy by LadsonBillings (1995) is still widely referenced in current articles on this topic. Ladson-Billings’ study
is defined by the ethics of caring as they are related to cultivating cultural competency amongst
teachers and by an investigation of how teachers can define their curricula to systematically
include culturally relevant teaching practices. Cultivating cultural competency and defining
curricula directly relate to the themes explored in the research and evaluation section of this
literature review. Ladson-Billings’ (1995) argued for the need “for a cultural relevant theoretical
perspective on the growing disparity between the racial, ethnic, and cultural characteristics of
teachers and students” (p. 483), which is supported by numerous other educational theorists
including Geneva Gay.
Geneva Gay is a professor of education at The University of Washington-Seattle where
she teaches multicultural education and curriculum theory. In her second-edition book Culturally
Responsive Teaching, Gay (2018) offers research that validates the positive effects that are
created when educators use culturally responsive teaching in the classroom. Her work is widely
referenced in the articles that are examined in this review. Gay’s (2018) third edition of
Culturally Responsive Teaching is an even more relevant tool considering the challenges that
teachers face in an increasingly divided and politically contentious American landscape. A
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culturally responsive pedagogy “means that schools and colleges, and departments of education
have a moral and ethical responsibility to prepare teachers to be culturally responsive, that is, to
enable teachers to respond to the educational needs of their diverse student populations” (Knight,
2015, p. 72).
According to Gay (2018), culturally responsive education contains four factors: caring,
communication, curriculum, and instruction. Caring and communication are linked to cultural
competency, which is one of the main themes identified in the research and evaluation section of
this literature review. Curriculum and instruction are linked to defining curriculum, which is the
other main theme that is identified in the research and evaluation section of this literature review.
Caring is manifested in a “teacher attitudes, expectations, and behaviors” (Gay, 2018, p.
48). Research in the area of neuroscience reveals that caring is an essential component of
effective learning (Hammond, 2015). When students feel safe, they can learn (Hammond, 2015).
Communication is key to successfully implementing culturally relevant teaching
practices. Gay (2018) claimed that many decisions that are made through school organizations
greatly depend on communication. When students cannot advocate for themselves and when
teachers simultaneously fail to understand cultural differences, student learning can be
misdiagnosed, and learning needs may be left unmet (Gay, 2018). Gay’s research reveals that
teaching must be consistently taught for students to benefit. Supportive evidence reveals that
culturally responsive teaching addresses student development academically, psychologically,
emotionally, socially, morally, and politically, and helps students acquire the skills that they need
to excel (Gay, 2018).
For a curriculum to be successful, the content must be connected to student life outside of
school (Gay, 2018). Gay also said that if learning is to greatly impact students, the content must
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be connected to the interests, needs, dreams, and purpose of each student. In other words, a
curriculum must connect learning to each student’s interests to be successful.
Instruction is the last factor of culturally responsive education. Gay (2018) stated
“instruction is the action of blending the components of culturally responsive teaching into
meaningful configurations to promote learning for all students” (p. 175). When instructing a
class, a teacher must maintain positive direct and indirect interactions with their students for the
instruction to be effective. The research, studies, and articles encompassed in this literature
review refer to the dominant theoretical framework and structure put forward and driven by the
perspectives of Ladson-Billings and Gay concerning the topic of culturally responsive teaching
and the themes of cultural competency and defining curriculum.
Research and Evaluation
The literature review, research, and evaluations utilize articles that were recently
published in the field of art education since they relate to advocacy for more culturally
responsive teaching practices. As stated in the introduction, two main themes emerged from the
literature review. The themes are organized based on methodology by perspective. These
perspectives are: defining curriculum and cultural competency.
Defining Curriculum
The Master Narrative
The master narrative refers to an ideological script of history imposed by those in
authority or power. In American art history, the power and authority rest with White men, while
all “others” are excluded from the story (Acuff et al., 2012). Knight (2015) discussed the
challenges of defining a curriculum by stating:
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the struggle of transforming a program’s curriculum to prepare future and practicing
teachers to be culturally responsive so they can provide equitable educational
opportunities to all student learners revolves around teachers as cultural reproducers of
dominant values that oppress, alienate, and subordinate as opposed to active agents of
change that work towards producing alternative conditions for teachers and students.
(p.77)
Gay (2013) argued that since teachers and students often do not come from the same cultural
backgrounds, a “viable way for teachers to mediate these differences is to build bridges across
cultural differences through culturally responsive teaching” (p. 67). According to research, one
way to build bridges across cultural differences in art education is to define a curriculum by
allowing students to see their own experiences and culture reflected in the lessons being taught.
One of the key ways that art educators can achieve this goal is by pushing back against the single
narrative and perspective found in art education (Acuff et al., 2012).
In the article “Dismantling a Master Narrative” (2012), one of the authors refers to her own
teacher narrative while learning about art history:
As a student, learning about the History of Art Education was always uncomfortable. It
wasn’t that I believed the information was invaluable, or irrelevant, but as a Black
woman, I simply felt alone, isolated and outside the conversation. How am I relevant in
this discourse and course dialogue? I remember reading a 300 plus page History of Art
Education text that mentioned African Americans only four times. (Acuff et al., p.7)
The master narrative in American art history, the power of authority rests with white people
while all “others” are left out of the story (Acuff et al., 2012). Consequently, art educators must
respond responsibly by choosing comprehensive course literature and materials. Omissions and
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the exclusion of information imply inferiority, irrelevance, and expendability (Gay, 2018). To
help all students learn, teachers must incorporate diverse content to attend to varying racial
groups’ histories, cultures, and experiences (Gay, 2018).
Jackson (2012) examined sociocultural consciousness and context in the art room by
asking teachers to provide students with counter-narratives that can be found in art, and argued
that “culturally responsive pedagogy can lead to the development of critical questions, cultural
literacy, and a pluralistic view of art that make classrooms more inclusive of all students” (p.11).
In comparison, Acuff et al. (2012) argued that it is the responsibility of the art educator to
understand that “personal counter-narratives work to subvert imposed, linear histories” (p.10).
Acuff et al. (2012) also stated that culturally responsive teaching in the 21st century combines
curricula with a narrative that contains multiple entry points and allows all students to engage
with the content.
Acuff et al. (2012) combined culturally responsive teaching with a focus on pushing back
against the master narrative in art history. The students in this study were presented with an art
curriculum that allowed for perspectives and narratives “that contains various entrances and exits
and allows students to engage with and see themselves in the content” (p. 7). The results, which
were based on personal interviews, revealed that the students felt actively engaged in the course
content, and that their involvement was authentic, and comfortable; they also felt that they were
able to personalize their art with their own experiences and ideas. This study demonstrates that
dismantling the master narrative within a culturally responsive curriculum is beneficial to
students.
If the history of art is based on a master narrative, then art teachers must look for
alternative ways to teach and develop a curriculum that is culturally responsive to the needs of all
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students (Acuff et. al, 2012). In formulating a curriculum that prepares teachers to be culturally
responsive, art teachers must also be prepared to be “agents of change” (Acuff et. al). Art
teachers need to be equipped to guide change effectively so that students from diverse racial,
ethnic, and social-class groups will experience equity (Banks & Banks, 2010).
Martinez (2012) also argues for the use of culturally responsive teaching to challenge
students to question the dominant forms of culture and develop ways to question the status quo in
art. For this research, students were asked to create art based on the concept of culture jams,
which allowed them to challenge stereotypes often found in visual images and art. Culture jams
are attention-grabbing forms of teaching that guide students to question dominant forms of
culture, and serve as an entry point into meaningful discussion (Martinez, 2012). The culture
jams art project created allowed the students to reflect and reexamine art and “allowed [the]
students to utilize their own cultural backgrounds as starting points for inquiry into relations with
people inside and outside of their culture” (Martinez, 2012, p.16). The findings from this
research revealed that students appreciate and respond positively when they are allowed to
critically examine culture from their own perspective.
According to Ladson-Billings and Tate (1995), curriculum development must take into
consideration the contexts of institutions, cultures, and policies. Access to a school’s curriculum
becomes a form of property in which white people are privileged and the art education
curriculum is complicit. Culturally responsive teaching can be utilized in art education as a
theoretical lens to challenge ideologies that exist and provide a redirected curriculum that offers
all groups of students an opportunity to express their own experiences (Acuff et al., 2012).
Smith (2015) examined art education curriculum development and explored how art
teachers address race through their lessons. The teachers revealed their decision-making

24

processes when selecting lessons, and Smith discovered that “teacher support, class size, teacher
and student interests, and connections to other subject areas played considerable roles in lesson
plan development” (p.12). The findings from this research included common themes that were
shared by all the teachers when highlighting their desire to be effective educators while ensuring
student success. Alternatively, Smith’s findings revealed little consideration for diversity or race
in curriculum development. Only 16% of the lessons addressed art or artists outside the white
male perspective. Included in the 16%, were examples of teachers’ “cookie-cutter” lesson
attempts to address Black artists during Black History Month or Hispanic artists during Cinco de
Mayo. The findings indicated the images and artists used were a direct reflection of white
privilege and did not offer opportunities for students who were members of minorities to see
themselves reflected in the curricula. This study reinforces the need for more meaningful
connections for minority students through the use of counter-storytelling that employ the lens of
culturally responsive teaching. Andrus (2001) also argues that it is essential for teachers to
recognize the dangers of “quick fix” approaches to culturally responsive teaching. Culturally
responsive teaching takes time and commitment, and requires teachers to refocus and redesign
curricula (Andrus, 2001; Knight, 2015; Gay, 2018;
Local and Global Consciousness
Cultivating global citizenship is an ongoing effort among culturally responsive art educators
(Delacruz et al., 2009). This approach is called the Local-Global Consciousness and maintains
that art can no longer be studied from the standpoint of “the local” who is free from global
influences. Teachers need to address the tensions between localism, cultural origin, sources of
production, and globalism (Lai, 2012). According to the Local-Global Consciousness approach,
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teachers should guide students to explore complex social and cultural positions through critical
problem-solving and inquiry (Lai, 2012).
Local and global art lessons are typically conducted outside the classroom experience. These
methods give students opportunities to learn about “the social and cultural dimension of art”
(Powell, 2010, p.44) through intimate experiences and in memorable ways. Through this
approach, students are encouraged to discuss art and culture with other artists from a critical
perspective in their own communities and within a larger global context. Lai (2012) argued that
teachers can use “communities as learning resources to create opportunities for students to
interact with local artists” (p.23). This local community approach to defining culturally
responsive curricula can nurture students’ appreciation of art and culture in the global era (Lai,
2012).
O’Connor (2014) employed the qualitative methods of narrative inquiry, in-depth interviews,
and observation to track the potential of student empowerment through community-based art
education and to understand the complexities and benefits of presenting the arts in the localglobal context. The findings from this study revealed that the student participants developed a
strong sense of belonging to family, home and the greater community outside of the classroom
setting. While student experiences may vary with this method of culturally responsive teaching
through community-based art education, O’Connor’s (2014) study illustrates the “significance of
art education experiences being part of a larger program” (p. 173). Culturally responsive teachers
help students cultivate a better understanding of how their personal experiences are, in part, one
of many in a global community (Jackson, 2012).
In defining curricula for student benefit in the local-global context, it is also important to
illustrate the significant benefits that teachers obtain by enriching collaborative opportunities by
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extending curricula beyond the classroom (Lai, 2012). Researchers have suggested that defining
culturally responsive curricula using the local-global context can strengthen art education
programs in communities along with attitudes towards the arts and art education. Lim et al.
(2013), a group of preservice art educators were studied to determine their experiences and
involvement with initiatives for community-based art education practices, including working
with children and local students to create a community mural art project and community service
art learning at the Pecan Festival and the Youth Arts Festival. The researchers concluded that
these experiences allowed the art educators to “get more acquainted in the community as well as
valuable experience for activities and community projects” (Lim et al., 2013, p. 11). Lim et al.
notes the benefits to the local-global approach to culturally responsive instruction since it
“provides many advantages to both teacher and learner: it makes curriculum more relevant to
student needs and real lives” (Lim et al., 2013, p. 11).
Ladson-Billings (1992) introduced culturally relevant teaching aimed at improving student
academic success by embracing and integrating cultural heritage, including both home and
community cultures, as part of the curriculum. By defining curricula using the local-global
context in art education and “by committing to culturally responsive teaching, aspects of
personal, national, and global cultural identity will be more democratically represented in
everything that we offer to our community” (Powell, 2012, p. 40).
Knight (2015) claimed that “curriculum is considered the lifeblood of the art education
program” (p.80). Therefore, art teachers must strive to consider the critical issues and challenges
that are related to teaching students of increasingly diverse backgrounds (Knight, 2015). Art
educators must define curriculum and instruction by pushing back against the master narrative in
art, and must also add curricular practices that seek to present learning in the local-global context
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(Lai, 2012). Through culturally responsive teaching, students can see their own experiences and
backgrounds reflected in the classroom; students must also become more connected with their
communities and the greater society (Lai, 2012).
Cultural Competency
The Need for Effective Communicators
As the student population in the U.S. has become more diverse, the teaching profession
remains quite monolithic. The shortage of diverse teacher role models is compounded by
research that demonstrates that many white teachers are not adequately prepared, culturally
competent, or comfortable teaching diverse populations (Hinojosa & Moras, 2009). Current
research exhibits the need for teachers to be effective communicators of cultural competence
while implementing culturally responsive teaching practices.
Considering differing perspectives, it is important to understand that not all attempts at
addressing cultural competence in the classroom are equal. Ohito (2020) investigates whiteness
by collecting data from white educators in an attempt at delivering cultural competence in the
classroom. Ohito (2020) demonstrated that white educators tend:
to see their own racial identity and other’s racial oppression when it is convenient for
them and act on it when it is safe for them to do so, but close their eyes and turn their
backs when it is challenging or threatening to them. (p. 21)
Ohito’s (2020) study reveals that an educator’s conviction in anti-racism does not necessarily
neatly align with effective competence in pedagogical practice and that educators, especially
those who are members of majority groups, must reflect on their own privilege in ways that
meaningfully refine their aims to deliver successful educational outcomes.
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Teacher training that promotes effective cultural competence is crucial to creating
successful outcomes. Training must include classroom practices and procedures and identify
inequitable processes (Carter-Andrews & Gutwein, 2020). Carter-Andrews and Gutwein (2020)
determine how students perceive inequitable discipline practices in the classroom. Across all five
focus groups, the students understood their experiences with teachers’ disciplinary practices as
culturally biased and inequitable. The goal of Carter-Andrews and Gutwein (2020) was not to
demonize educators but rather to reveal “the nuances in student-teacher relational dynamics and
teachers’ pedagogical practices that often unintentionally harm minoritized students due to a lack
of critical self-reflection” (p. 33). The evidence from Carter-Andrews and Gutwein (2020)
indicate that when students have positive perceptions of their school climate and teachers, then
those same students are associated with having fewer emotional and behavioral problems.
Culturally responsive teaching as advocated by scholars (Ladson-Billings, 1995; Gay, 2018) will
expose students to conflicting and sensitive ideas, so it is crucial to develop teachers that act as
effective communicators (Lai, 2012). When struggles, conflicting ideas, and historical context
appear “relevant to art and culture, teachers can take the opportunity to facilitate informed
dialogue and civilized interaction amongst students” (Lai, 2012, p. 21)
Akamine Phillips et al.’s (2019) revealed that many teachers “lack the skills necessary to
successfully discuss race-related topics in the classroom” (p.1). Akamine Phillips et al.’s (2019)
declared that the challenges for teachers included a lack of commitment and internalized
struggles with identity. The participants wanted to be able to foster healthy and effective cultural
discourse, but at the same time, they felt that they lacked the training and expertise to do so.
Several scholars have suggested that many teachers’ cultural expectations and inadequate
cultural competency play key roles in the racial achievement gap. Lee (2012) argued that many
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teachers’ overt and covert cultural biases may be sending information to students about their
academic abilities. Lee (2012) refers to this as the Pygmalion effect, which is a phenomenon
where a teacher’s high expectations of students result in enhanced student achievement and
performance. The research suggests training teachers effectively during pre-service to help them
become communicators of cultural competence. Lee (2012) suggested that by “understanding
how one’s racial and cultural background and lived experiences impact cultural expectations of
others, [this] helps pre-service teachers understand the development of their internalized set of
cultural rules for appropriate behavior” (p. 50). Akamine Phillips et al.’s (2019) suggested that
training for cultural competence should occur during pre-service and must continue through inservice professional development to be effective. It must also involve the “collaborative efforts
of faculty, staff, administration, the board, and students” (p.22).
Lee (2012) examined race in the art classrooms of pre-service teachers. Pre-service
teachers were asked to critically examine and discuss racial issues in education by utilizing a
constructivist epistemological stance based on constructivist learning theory. This theory
supports the notion that learning increases and is more meaningful when a teacher serves as a
guide. Pre-service teachers were immersed in experiences that challenged their own concepts of
race and culture to take the initiative to develop their awareness and understandings of culture
through art. Developing cultural competency in pre-service teachers lends the ability “to perceive
and understand the world better through multiple frames of reference, better positioning them to
work with an increasingly diverse school population” (Lee, 2012, p. 53). Lew and Nelson’s
(2016) findings also showed that new teachers understand culturally responsive teaching in ways
that are simplistic and disconnected from academic learning, and demonstrate a gap in training in
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cultural competency. Pre-service teachers need to be adequately prepared, culturally competent,
and comfortable teaching diverse populations (Hinojosa & Moras, 2009).
Cultivating the competence needed to implement culturally responsive teaching should
begin in pre-service teacher education programs and continue in professional development
(Hinojosa & Moras, 2009; Lee, 2012; Gay, 2018). Gall (2014) argued that “teacher anxieties are
symptomatic of more fundamental misconceptions about culture and the dynamics of cultural
processes” (p.118) .To counteract these anxieties, Gall (2014) invited numerous artists from
diverse backgrounds into the art classroom to work directly with teachers to cultivate cultural
competence to better communicate with students. In describing models of culture, Gall (2014)
stated:
There is no doubt that culture does not exist without the social activities of people, and
that people do not exist socially without cultural forms. How the relationship between
people and cultural forms is conceived informs and affects what we teach and how we
teach. Therefore our models of culture matter, and the truer they are to cultural realities
the more useful they are to alleviating teacher anxieties about teaching diversity. (p.126)
Gall (2014) concluded that teachers should recognize and respect students as creative cultural
agents to avoid anxiety and that the heart of teacher practices must allow students to move and
engage with other cultures. Professional development of teachers needs to include the training of
cultural competence (Andrus, 2001; Hinojosa & Moras, Lee, 2012; Gay, 2018).
Knowledge acquisition should include seeking information about cultural characteristics
and contributions, principles, and methods for cultural diversity (Gay, 2018). Art teachers have a
responsibility to their students to be effective communicators and “must take a proactive stance
in helping themselves to acquire cultural competence” (Andrus, 2001, p. 19).
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Caring for students
A major part of cultural competence comes from an educator’s ability to care for
students. Gay (2018) distinguished of caring about students from caring for students. Caring
about students means that teachers should appreciate, and try to build relationships with their
students. Caring for requires teachers to be directly involved in the lives and positive
development of their students. Tomlinson (2015) agreed with this argument for cultural
competency through caring by stating that “nurturing kid’s culture must be a part of caring for
them” (p. 90). Caring for students requires teachers to develop cultural competency by
combining “personal awareness with professional analysis, and cultural knowledge with
instructional action” (Gay, 2018, p. 82).
Milner (2011) used the conceptual framework of culturally responsive teaching to
research numerous white teachers’ ability to build cultural competency in a diverse school
setting. Milner (2011) made several observations that all related to teachers’ ability to care for
students, including teachers’ ability to pay close attention to curriculum choices, teachers’
recognition that every child in the classroom has a different story, and teachers’ insistence that
every student matters. Ladson-Billings (1995) and Gay (2018) suggested that one of the best
ways for white teachers to build caring and cultural competence is through self-study that
investigates their practices. Ohito (2020) described self- study as a way for teachers to examine
their own enactments of whiteness in the context of their behaviors and pedagogical choices.
Teachers that are willing to challenge and change practices that reify oppression can lead to the
development of meaningful connections with students (Ohito, 2020). Andrus (2001) encouraged
teachers to pursue cultural competence by focusing on self-study in two ways: through
exploration of one’s own culture, and through examination of teaching practices that represent
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others’ cultural backgrounds. Self-study and self-assessment is an essential prerequisite to
developing cultural competence (Andrus, 2001).
The ability of teachers to develop effective culturally responsive teaching practices is tied
directly to teachers’ development of their care for their students while building cultural
competence (Milner, 2011; Tomlinson, 2015). By caring for their students, teachers can increase
cultural competencies to help “foster student learning about themselves, others, and how the
world works” (Milner, 2011, p. 72).
Tomlinson (2015) argued that caring for students means teachers must adapt their
thinking and planning to meet student needs through “pursuing the personal and professional
skills we need to grow continually, to keep improving how well we face the responsibility
inherent in teaching” (p. 90). By making this argument, Tomlinson (2015) did not claim that
teachers must be automatically culturally competent but that they should strive to continually
improve their practice through the act of caring for their students.
Culturally responsive teaching is anchored by caring (Tomlinson, 2015; Gay, 2018). Gay
(2018) described caring as teachers’ insistence on acquiring knowledge about cultural diversityboth for themselves, their teaching practices, and for their students. For teachers to strive to be
more culturally competent, the act of caring needs to be a core component of culturally
responsive teaching, and “teachers need to invest time in learning about the backgrounds of their
students, the cultures they come from, and the communities they belong to” (Waly, 2020, p.43).
Summary
This literature review focuses on research that is related to the field of art education and
how to implement culturally responsive curricula along with the need for culturally responsible
teachers in education. The articles amassed highlight and reference the work of Gloria Ladson-
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Billings and Geneva Gay, both of whom have researched culturally relevant and responsive
pedagogy.
Ladson-Billings’ main work on culturally relevant pedagogy surfaced 25 years ago in
education, but is widely seen as a solid framework in art education as it relates to multicultural
studies. Ladson-Billing’s framework for culturally relevant pedagogy holds important
propositions and conceptions, including regarding the self and others, social relations, and
knowledge. Her framework supports the ethics of caring for students in relation to cultivating
cultural competency amongst teachers and the investigation of how teachers can define their
curriculum to systematically include culturally relevant teaching practices.
According to Gay, culturally responsive education contains four factors: caring,
communication, curriculum, and instruction. If a curriculum omits and excludes information that
relates to the experiences of minority students, then that also implies inferiority, irrelevance and
expendability to them (Gay, 2018). Similarly, Jackson (2012) argued that culturally responsive
teaching can help students develop critical thinking and literacy skills, and create a more diverse
viewpoint of art that is inclusive of all students. As a counter-argument, Knight (2015)
maintained that teachers who do not demonstrate culturally responsive teaching can
unknowingly reproduce dominant values that oppress and alienate students, unlike teachers who
act as positive role models in the classroom. Gay’s framework also supports caring for students
as part of cultural competency amongst teachers and promotes valuable theories that explain how
teachers can define curricula and instruction that are culturally responsive.
In this literature review, the first theme that emerged from the writings and research
concerns the topic of defining curriculum. The reviewed articles clarify that one way to build
bridges across cultural differences in art education is to define curricula by allowing students to
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see their own experiences and culture reflected in the lessons being taught. One of the key ways
for art educators to achieve this goal is to push back against the single narrative and perspective
found in art education. The concept of the master narrative refers to an ideological script of
history that has been imposed by those in authority. In American art history, the power of
authority rests with white people and leaves all “others” out of the story.
If the history of art is based on a master narrative, then art teachers must look for
alternative ways to define and develop curricula that are culturally responsive to the needs of all
students. In formulating a curriculum that prepares teachers to be culturally responsive, art
teachers must also be prepared to be “agents of change.” Art teachers need to be equipped to
guide change effectively so that students from diverse racial, ethnic, and social-class groups will
experience equity (Banks, 2010).
Another significant way that teachers can define curricula is by adapting lessons that
incorporate a local-global context. Cultivating global citizenship is an ongoing effort among
culturally responsive art educators (Delacruz et al., 2009). This approach is called the LocalGlobal Consciousness and maintains that art can no longer be studied from the standpoint of “the
local”, who is free from global influences. Teachers need to address the tensions between
localism, cultural origin, sources of production, and globalism (Lai, 2012).
Researchers have suggested that defining culturally responsive curricula using the localglobal context can strengthen art education programs in their communities, along with attitudes
towards the arts and art education. Researchers have also concluded that these experiences allow
art educators to “get more acquainted in the community as well as valuable experience for
activities and community projects” (Lim et al., 2013, p. 11).
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In this literature review, another main theme that has emerged is cultural competency in
the teacher workforce. As the student population in the US becomes more diverse, the teaching
profession remains quite monolithic. The shortage of diverse teacher role models is compounded
by research that reveals that many white teachers are not adequately prepared, culturally
competent or comfortable teaching diverse populations (Hinojosa & Moras, 2009). Articles and
research in this literature review highlight a need for teachers to be effective communicators of
cultural competence while implementing culturally responsive teaching practices.
Studies in this review reveal that teacher training that promotes effective cultural
competence is crucial to creating successful outcomes. Training must cover classroom practices
and procedures, and identify inequitable processes. Cultivating the competence needed to
implement culturally responsive teaching should begin in preservice teacher education programs
and continue in professional development (Gay, 2018). Gall (2014) argued that “teacher
anxieties are symptomatic of more fundamental misconceptions about culture and the dynamics
of cultural processes” (p.118). Art teachers have a responsibility to their students to be effective
communicators and “must take a proactive stance in helping themselves to acquire cultural
competence” (Andrus, 2001, p. 19). Carter-Andrews and Gutwein (2020) concluded that more
training for educators and research is needed at the secondary level and that this should
specifically focus on negative practices and the effect they have on students of color. CarterAndrews and Gutwein (2020) findings highlight the importance of building positive studentteacher relationships and reveal how implicit bias and teacher practices can unintentionally harm
students of color; it also reiterates the need for teachers to be effective communicators of cultural
competence.
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Along with a teacher’s ability to be an effective communicator, another major part of
cultural competence comes from an educator’s ability to care for their students. In this research,
the ability of the teacher to develop effective culturally responsive teaching practices is tied
directly to the teachers’ development of their care for their students while building cultural
competence. By caring for students, teachers can increase cultural competencies to help “foster
student learning about themselves, others, and how the world works” (Milner, 2011, p. 72).
Researchers have indicated that teachers can be effective at implementing culturally
responsive teaching by defining curricula that pushes back against the master narrative providing
students with local and global opportunities, and developing their cultural competence through
effective communication and caring for their students.
Conclusion
Ultimately, the literature review evaluations promote culturally responsive teaching
practices in education. The review concludes that teachers seeking to be culturally responsive
must define curricula and understand cultural competency. Defining curricula refers to preparing
future teachers to be culturally responsive. If a teacher’s curriculum is developed to be culturally
responsive, then they can provide equitable educational opportunities to all students. Teachers
must actively seek to develop curricula that are culturally responsive and fluid to meet the needs
of diverse learners and ensure that all students feel represented. Defining curriculum must
include pushing back against the Master Narrative in art to allow for all students to see
themselves reflected in the curriculum. Defining curricula must also include giving students
opportunities outside the classroom, and allowing them to engage with communities in the localglobal context to strengthen their connections to the greater world.
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Cultural competency refers to culturally responsive teachers learning how to develop and
implement a culturally responsive curriculum even if their training experiences may not have
prepared them to be culturally competent. Cultural competency helps teachers avoid cultural
biases that send inappropriate messages to students about their academic capabilities.
Understanding how individual students’ cultural backgrounds and experiences impact the
cultural expectations of others can help teachers develop rules for appropriate behavior (Lee,
2012). Cultural competency must be developed throughout a teacher’s career to ensure that
culturally relevant teaching practices are effectively implemented to meet the needs of all
learners. Cultural competency amongst teachers must include developing ways to effectively
communicate culturally responsive practices with students. Cultural competency must also
incorporate a teacher’s ability to care for their students by investing time into their lives and
experiences. For teachers to strive to be more culturally competent, the act of caring needs to be
a core component of culturally responsive teaching (Gay, 2018).
A curriculum project that aspires to be culturally responsive must define the curriculum
by pushing back against the master narrative and approaching content for students using a localglobal approach. It must also be culturally competent by positioning the teacher as an effective
communicator who is capable of highlighting materials and lessons that care for all students’
lives, backgrounds, and experiences (Lai, 2012).

38

Chapter Three: Project Description
Introduction
A lack of teacher diversity in art education may impact the learning of culturally diverse
students. In order to respond to this problem of the student/teacher demographic divide, art
teachers must become culturally competent through the use of culturally responsive teaching
practices. In Culturally Responsive Teaching, teachers must recognize the power of teaching
while fully realizing that without accompanying changes made to be more culturally competent,
the very best of teaching will not be enough to accomplish the reforms needed to create equitable
and genuine opportunities for ethnically diverse students to achieve excellence (Gay, 2018).
This project examines culturally relevant teaching practices that will help strengthen
learning for all students, develops a plan that encourages students to examine their own culture,
and make connections to the cultures of those around them. The project pushes against the
master narrative in art, and presents opportunities for students in the local-global context. It is
culturally competent and enables teachers to effectively communicate with students in a caring
manner. Ultimately, the goal of this project is that it be used by art educators to begin to solve
the problem caused by the student/teacher demographic divide.
In this section, there is an explanation of the project components, how the project will be
evaluated, possible project conclusions, and how the project will be implemented.
Project Components
In the history of art education, an explicit, single, fixed entry point exists for people of
color (Acuff et al., 2012). Art teachers must recognize a heightened awareness of culture and
context to affirm students from culturally diverse backgrounds. This project represents culturally
responsive art curricula as it relates to historical context in both art history and art education, and
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seeks to present a fuller narrative of art in the hopes of preparing teachers to succeed in
increasingly diverse school populations.
The project is a complete unit for a secondary art education class called The Art of
Diversity, including all the lessons, activities and assessments needed to effectively teach the
unit. The project components adhere to the National Visual Art Standards, and all materials
represent culturally responsive art education strategies and techniques. The project unit includes
art lessons featuring artist and art examples along with suggested timelines, slideshows, activity
handouts, material lists, rubric, and evaluation materials for teachers and students.
The project is designed to push back on the master narrative in art history, and highlights
an artist and artwork often overlooked by mainstream art education. Lessons will be provided
featuring a diverse, contemporary art/artist, and through the lens of historical context to give
students other perspectives as opposed to the western art traditions predominant in art education.
The unit, along with all the included materials, will be defined by culturally responsive
teaching practices, and includes strategies that help teachers to be culturally competent. Teachers
must act as “agents of change” equipped to guide change effectively so that students from
diverse racial, ethnic, and social-class groups will experience equity (Banks, 2010). The
materials include activities that develop cultural competency into a teacher’s practice, and
implements best practices for modelling culture in order to help students develop a better
understanding of themselves and others.
Project Evaluation
The qualitative research techniques used to evaluate the effectiveness of this project are
the following: interviews, direct observations, assessment rubrics, and written student reflections.
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Although there are numerous ways to collect data throughout an entire unit, these specific
techniques will give comprehensive indicators to the effectiveness of the overall project.
In the evaluation of interviews, the teacher is the interviewer, and the student is the
interviewee. The interviews are semi-structured and collected by the teacher throughout the unit
at different points in the learning process; special consideration is given by the teacher to
interview students at the end of daily lessons before new learning is introduced. By the end of the
unit, all students in the classroom are interviewed by the teacher. The interviews focus on how
the student responded to the project, and if they feel their culture, their story, and their
experiences are valued in the process of creating and learning art.
Direct observations are acquired by the teacher throughout the unit, and are written in a
journal format equivalent to field notes. The teacher chooses the role of participant- as-observer,
and fully immerses themselves into the activities of the students to gain important daily
evaluation observations and details. In this project, the teacher is actively engaged in the process
of learning and observing student actions and engagement as closely as possible in order to
obtain valid, pertinent data. Proper direct observation will not be obtained if teacher stays seated
at their desk while students work throughout the unit.
An assessment rubric, specifically related to a completed art project at the end of the
project unit, is used to gauge visual arts requirements for students at the secondary level. The
rubric measures six categories for art including: focus, elements of art, composition,
craftsmanship, originality, and overall quality. The rubric is measured on a scale from 1-4 in
each category rating student performance at the secondary level. A score of 1=poor, 2= below
average, 3= average, 4 =above average. At the end of the unit, a student self-reflection is used as
a summative assessment tool to measure student response to the overall effectiveness of the
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culturally responsive unit. The reflections will provide a guide for how students responded to the
learning unit, and be used to strengthen the unit for future classroom use.
Success indicators point to a student’s overall response and engagement to the process of
learning from a culturally responsive unit. Positive indicators of success show that students feel
their culture and lived experiences are valued as important during the duration of the unit.
Student success indicators also demonstrate a positive connection toward culture through
interview, lesson and activity engagement, reflection, and final artwork.
Project Conclusions
If a lack of teacher diversity in art education may impact the learning of culturally diverse
students, then culturally responsive art teachers are needed to solve this problem. As diversity in
school populations increases, it is concluded that culturally responsive art teachers are better
positioned and prepared to help every student succeed.
In the previous chapter, Acuff et al. (2012) combines culturally responsive teaching with
a focus on pushing back against the master narrative in art history. The study results based on
personal interviews revealed that students felt actively engaged in the course content, felt like
their involvement was authentic, comfortable, and that they were able to personalize their art
with their own experiences and ideas. This study demonstrates culturally responsive curriculum
is beneficial to students.
Akamine Phillips’ et al. (2019) study also reveals that many teachers “lack the skills
necessary to successfully discuss race-related topics in the classroom” (p.1). This study revealed
that participants wanted to be able to foster healthy and effective cultural discourse, but at the
same time, they felt that they lacked the training and expertise to do so. This study shows
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educators need to be culturally competent and trained on how to overcome barriers in practices,
how to be better communicators, and how to teach to diverse student populations.
In a study by Milner (2011), the goal of this study was to research and identify possible
ways for teachers to build cultural competency. Milner (2011) noticed several findings during his
research observations all related to the teacher’s ability to care for students including: the
teacher’s skill at paying close attention to the needs of each student, the teacher’s recognition
that every kid in the classroom has a different story, and the teacher’s insistence that every
student mattered. The findings in this study show that the teacher was able to build cultural
competency and deepen knowledge and understanding. In conclusion of this study, the ability of
the teacher to develop culturally responsive teaching practices was tied directly to the teachers’
development of the care for students in building cultural competence. Through caring for
students, teachers can increase cultural competencies to help “foster student learning about
themselves, others, and how the world works” (Milner, 2011, p. 72).
In conclusion, art teachers will have to prepare prospective and practicing teachers to
teach from a culturally pluralistic perspective and prepare them to develop culturally responsive
practices that draw upon the histories and experiences of students from all cultures (Gay, 2018).
If the assumption is that diversity matters, then it is the role of all art teachers to ensure an
equitable education be provided for all students regardless of race, gender, class, religion, ability,
socio-economic status, and sexual identity (Knight, 2015).
The project increases the connections students make to their own culture, and to the
cultures of those around them. A possible project conclusion is that students, including students
from diverse backgrounds, feel validated through the proper implementation of a culturally
responsive art unit. For curriculum to be successful, the content must be connected to student
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life, both inside and outside of school (Gay, 2018). If learning is to greatly impact students, the
content must be connected to the interests, needs, dreams, and purpose of the students (Gay,
2018). If students see themselves in the content being taught, then there is a greater chance that
students will feel validated which will lead to greater learning outcomes (Gay, 2018). By
implementing culturally responsive teaching in the art classroom, this project may act as a small
step to bridge the demographic divide that exists between teachers and students, and may help art
teachers succeed in increasingly diverse classroom settings.
Questions remain regarding the viability of culturally responsive teaching, as it is far
from common acceptance amongst educators (Gay, 2018). Many teachers express the importance
of “awareness, sensitivity, appreciation, and respect” for creating pluralistic and culturally
responsive classrooms, but are intimidated by the prospect or feel incapable of doing anything
about it beyond basic “awareness” of the issue (Gay, 2018). Personal awareness and empathetic
feelings about cultural diversity do not lead to instructional improvements for students of color
(Gay, 2018). Instead, culturally competent instructional action is essential (Gay, 2018).
Plans for Implementation
This project will be implemented by an art educator at the secondary level in an art
classroom setting. The curriculum and materials will be adaptable to the K-12 art education
classroom. This project has been approved by a secondary school principal to teach at Hopkins
Middle School within the Hopkins Public School District in Hopkins, MI. Once the results of the
project are collected, they will be presented at the Hopkins Public Schools Diversity Committee,
and to the Hopkins Board of Education. Given the results, the project may need to be modified,
adjusted, and strengthened depending on the feedback from student learners. If the project is
successful, it will be added as a permanent unit for secondary Hopkins Public Schools art
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teachers given the district’s initiative to strengthen diversity and learning outcomes for all
students.
If the project is successful, then the results along with the unit and materials will be
shared with other art educators including members of the Michigan Art Education Association
[MAEA]. The sharing of this project and materials will not solve the problem of the
student/teacher demographic divide, but the goal of this project is to cultivate a first step to
culturally responsive teaching in the art room, which may lead to further steps down the road
helping students learn more equitably.
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Appendices
Appendix A: Final Project Unit
Katherine Dana, Hopkins Middle School Art
Faith Ringgold Story Quilt Unit Plan
Goals: Standards & Benchmarks (based on the National Core Arts Standards)
 Anchor Standard 10 (Connecting): Synthesize and relate knowledge and personal
experiences to make art.
 Anchor Standard 11 (Connecting): Relate artistic ideas and works with societal, cultural,
and historical context to deepen understanding.
What enduring understandings are desired? Students will understand THAT…
 Through art, students will understand that people make meaning by investigating and
developing awareness of perceptions, knowledge, culture and experiences.
 Students will understand that people develop ideas and understanding of society, culture
and history through their interactions and analysis of art.
What essential questions will guide this unit and focus teaching and learning?
 How does engaging in art enrich people’s lives?
 How does making art attune people to their surroundings?
 How do people contribute to awareness and understanding of their lives and the lives of
their communities through art-making?
 How does art help us to understand the lives of people of different times, places, and
cultures?
 How is art used to impact views of a society?
 How does art preserve aspects of life?
What key knowledge and skills will students acquire as a result of this unit?
Students will know …
 How to implement new techniques in art, and how to use the element of art: texture in
their work.
 How cultures affect one another.
 How to generate ideas that reflect interests and concerns of one’s own culture.
 How one’s own experiences affect culture.
 How to synthesize knowledge of culture, history, and personal experiences with art to
create meaningful connections.
 The context of art in relation to the world in which students live.
 Key Terms: Faith Ringgold, story quilt, texture, culture.
Students will be able to…
 Identify visual imagery unique to individual cultures, and translate those specific
elements to their work.
 Identify how art is used to inform, reflect, or change beliefs, values, or behaviors of an
individual or society.
 Analyze how art reflects changing times, traditions, resources, and cultural uses.
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Describe how knowledge of culture and history influences personal responses to art.

Stage 2 – Determine Acceptable Evidence
Performance Tasks
Goal: Your task is to design and create a story quilt using texture in the style of American artist
Faith Ringgold, and create a presentation about your own culture based on your own ideas and a
personal interview with someone significant in your life, and a thoughtful self-reflection.
Role: You are an important member of a culture that exists within a larger community.
Audience: You will be preparing your cultural story quilt which will be combined with others to
be displayed as a whole within your community.
Situation: In order for the story quilt to be complete, each individual must provide their own
12x12 story quilt section. You will be responsible for ensuring that your portion of the story quilt
represents not only texture effectively, but your own identity and culture, and will reflect your
highest quality effort.
Product: You will prepare a story quilt along with a presentation that includes the following:
 Your finished 12x12 square story quilt in the style of Faith Ringgold using texture
effectively.
 A presentation combining a description of your ideas, personal interview, self-reflection,
and any other relevant elements and thoughts that went into the creation of your story
quilt (taped, written, oral).
Standards for Success:
You must show that you…
 Understand the work of American artist Faith Ringgold
 Know the element of art: texture and how to use it effectively in art
 Can conduct a detailed interview with respect to others
 Understand that your own culture is important
 Understand that other cultures are important
 Can create a story quilt that represents your culture
 Can contribute to a larger community
 Can perform a basic stitch to combine fabric with a needle and sewing thread
 Know your value as an individual within a culture is important to the world
Other Evidence
Quizzes, Tests, Prompts, Work Samples?
Prompt -Students will be shown a presentation on the art of Faith Ringgold and story quilts.
They will need to explain the relationship between how the artist’s cultural heritage and
individual story is represented through the use of story quilts. The presentation includes the term
and meaning behind culture, and how art can be used to represent cultural identity. Multiple
examples of cultural art will be shown including teacher examples and artist examples of story
quilts along with other forms of cultural art.
Exit Tickets- Students will be given a series of questions to check for understanding about the
artist Faith Ringgold and how story quilts are used to represent culture in art.
Prompt- Students will be shown a presentation on the importance of the element of art: texture,
and how texture can be implemented effectively within the creation of story quilts. Students will
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be shown work samples of texture in art. Students must explain what texture is, and how texture
can be used to strengthen art work.
Prompt-Students will be shown an in-class demo on quilting and basic methods of fabric
sewing, stitching, and materials needed to create a successful story quilt. Students will need to
name the materials, and explain the safety protocol and procedures for working with new
materials and techniques in art making.
Performance Demo Quiz- Each Student will perform a successful basic stitch demo for the
teacher by bringing two pieces of fabric together using a needle and sewing thread.
Prompt- Students will be shown a presentation on culture and a resource guide on how to
properly use the internet. Students will be shown how to properly conduct a personal interview
for their presentation.
Mock Interview Quiz - Students will pair up with a partner to write out interview questions
pertaining to culture and perform a respectful/professional mock interview for the teacher.
In-Progress Interview Work Sample- Students will be required to submit their in-progress
interview status for formative feedback.
Story Quilt In-Progress Sketch Sample- Students will be required to create sketches for their
story quilt in order to be approved to proceed to the final product.
Story Quilt In-Progress Work Samples- Students will be required to submit an art work
sample of final story quilt at 50% completion for formative feedback.
Unprompted Evidence (observations and dialogues)?
Observation- During instruction, the teacher will observe and make log records of whether
students are progressing through their interview, presentation and story quilt product.
Critique Art Dialogue- Students will engage in conversation during an in-class critique about
how their culture affected their own ideas for the making of their story quilt.
Student Self-Assessment?
Student Evaluation-Students will be given the opportunity to rate their efforts from 1-4
(1=poor, 2=mediocre, 3=good, 4=excellent). The evaluation will be used to determine
summative grades.
Student Final Reflection- Students will complete a self-reflection (written, oral, taped) about
their project, and explain if and how the project had an impact on them, and how they perceive
their own culture within a larger community. Students are encouraged to be as truthful as
possible knowing that this evidence will be used to strengthen and modify the project for other
students in the future.
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Stage 3 – Sequence of Learning Experiences and Instruction
Students will be given multiple formative
W How will you help students know
WHERE they are headed and WHY
assessments that act as ‘check for understandings’
(e.g. major assignments, performance including: exit tickets, performance demo quizzes,
tasks, and criteria by which the work
in-progress feedback checkpoints for sketches and
will be judged)?
in-progress story quilt work samples. These
formative assessments will help the teacher to
provide the essential feedback for instruction and
help students meet their goals for the project.
Students will be given an outline of the
organization and “checkpoints” for the unit and
will use this outline to track their progress toward
mastery of the standards in the unit. They will also
be given a copy of the performance task directions
and final self-reflection survey at the beginning of
the unit so that they know what they are working
toward.
H How will you HOOK students through Experiential/Hands-on: “Virtual 360° Tour.”
engaging and thought-provoking
Students will use their Chromebooks to go on a 3D
experiences (e.g., issues, oddities,
fully immersive virtual tour on the Google Arts &
problems, and challenges) that point
Culture App showcasing Black History and Art
toward big ideas, essential questions,
Culture including Faith Ringgold’s exhibit on art,
and performance tasks?
culture, and story quilts. Students will be provided
with Google Cardboard for the full VR experience.
Next, Students will also take a guided tour at the
Museum of Modern Art under the artist Faith
Ringgold, and will also have ample time to “take
off” on their own to explore the exhibit by
accessing videos, activities, and resources
providing additional content about the artist and
exhibit. Students will each be provided with
headphones and will move at their own pace
through the exhibit. At the end of the virtual tour,
the entire class will watch a video Q & A session
with Faith Ringgold (along with the curator of the
exhibit) to allow for the students to know the artist
and connect with her humanity, culture, and ideas.
Logical: “Texture Association Game.”
Students will each be given a list of 25 different
items with various textures. There will be 25
different numbered boxes in stations around the
room. Each box will have a different item or
texture placed within it. Each box will have a hole
in it allowing for a hand to be placed in the box,
and a curtain to make sure students cannot see

49

what’s inside the box. Students will take their list
of items around the room from station to station at
their own pace, and try to guess what’s in the box
by using their hand to feel the texture of the object
inside. Students will write down notes about each
item to help them make connections/deductions
(ex: lumpy, bumpy, furry, scaly, soft, rubbery,
smooth, feather-like, hard, jagged, etc.). Students
will use their logic and reasoning skills to try and
match up each correct item on the list with the
texture associated with each object in the box.
Once all students have completed their lists,
student volunteers will be chosen to help reveal the
items around the class by lifting the boxes. A class
discussion/presentation on texture as an important
element of art will begin after this activity.

E

What events, real or simulated, can
students EXPERIENCE to make the

Interpersonal or Social: “Interview Prep.” In
preparation for mock interviews that must be
performed for the teacher and for the future
interviews on culture with someone significant,
students will work in groups of three to determine
what a “good interview” should look like. All
groups members will brainstorm how an interview
should be performed including topics such as: how
do you think an interviewer should treat their
interviewee, what types of questions are
appropriate, what type of eye contact should exist,
etc. After the brainstorming session, students will
remain in their groups and practice mock
interviews and practice questions with each other.
During this time, one student will be the
interviewer, one student will be the interviewee,
and one student will act as the “teacher”. The
interviewer will practice asking meaningful
questions in a respectful manner, and the
interviewee will answer them appropriately. The
student acting as the “teacher” will observe the
interview, take notes, and give them tips on what
they think went well, and give suggestions on
adjustments or changes if needed. Students will
rotate their roles until each student has played all
three roles: interviewer, interviewee, and the
teacher.
The virtual tour of Faith Ringgold’s art and culture
activity will immerse students at their own pace to
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ideas and issues real? What learning
activities will help students to
EXPLORE the big ideas and essential
questions? What instruction is needed
to EQUIP students for the final
performances?

R

E

T

see how artists share their culture in the real world.
The texture activity is designed to show students
that texture is everywhere in objects all around us.
The story quilt learning activities will help students
develop an understanding of how artists can
construct cultural narratives. The performance
quilting demo and performance mock interview
learning activities will also help equip students
with fundamental knowledge they will need for use
in their final art product, interview and
presentation.
How will you cause students to
After the summative assessment (presentation,
REFLECT and RETHINK to dig
final story quilt product and performance task),
deeper into the core ideas? How will
students will complete a self-evaluation to reflect
you guide students in REHEARSING, on their performance and see where opportunities
REVISING, and REFINING their
for additional learning exist. Student in-progress
work based on feedback and selfsketches and in-progress work samples will
assessment?
provide the teacher an opportunity to give
meaningful feedback, and will be used to guide
students in the right direction to help them create
the revisions needed to make their final artwork
successful.
How will students EXHIBIT their
Students will exhibit their final presentation to the
understanding about their final
class that includes ideas about their own cultural
performances and products? How will story, a review of the personal interview with
you guide them in self-evaluation to
someone significant in their life, and a thoughtful
identify the strengths and weaknesses self-reflection. A final class critique will allow an
in their work and set future goals?
important opportunity for students to dig deeper
into their own take-aways from the unit. During the
self-reflection and critique, students will be given
the opportunity to share what they believed worked
best in their artwork, and discuss things they would
change if they could do it again. Students will also
be given an opportunity to change the lesson and
give valuable feedback for ways to make the lesson
better in the future. All of the student’s individual
story quilts will be stitched together to create one
giant combined story quilt that will be displayed to
the community.
How will we TAILOR learning to
Differentiated learning activities have been
varied needs, interests, and styles?
designed for this unit. Students will sign a
Learning Contract and be given a Unit Calendar
Guide (student version) which will need to be
signed off by the teacher in order to move on
within the unit. Students will be given a
Completion Checklist and a Daily Log in order to
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O

How will we ORGANIZE and
sequence the learning?

track their own progress and self-monitor their
goals. Students will be given a Self-Evaluation to
give them an opportunity to rate their efforts.
Students will be given a Self-Reflection Survey
and be given 3 options for completion: written,
oral, or taped. Students will have a chance to use
their own interests, backgrounds/experiences along
with their creativity to create their own story quilt.
Each story quilt will be different and unique to the
interests, needs, and style of the learner. All
students will be offered an alternative larger plastic
threading needle as opposed to the smaller basic
metal threading needle to perform stitches. All
students will have access to peer stitching partners
if the basic thread stitch is difficult to perform. The
running stitch will be open to all students as an
alternative to the basic thread stitch which is easier
and requires less fine motor dexterity.
See Unit Calendar (Teacher version) below.

Faith Ringgold Unit Calendar (Teacher version)
Week 1: Introduction Faith Ringgold/Story Quilts
Presentation on Faith Ringgold
Learning Contract/Unit Calendar (student version)/Completion Checklist/Daily Log
Hook Activity #1-Virtual Tour
Learning Activity #1: Story Quilt Our Secret Wedding in the Woods Activity
Learning Activity #2: Story Quilt Brainstorm Map and group work. Faith Ringgold’s Story Quilt
Cultural Short Story Activity and class presentations.
Prompt Assessment: Faith Ringgold Exit Ticket, Student Analysis/Reflection
Enrichment Activity (optional for students who finish early)
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Week 2: Introduction to Texture/Quilting Basics
Presentation on Texture
Hook Activity #2: Texture Association Game
Demo on quilting basics/safety procedures and materials/tools
Prompt Assessment: Performance demo (each student performs basic stitch for teacher)

Week 3:Preparing for Presentation/Interview
Presentation on culture
Resource guides distributed and practiced
Interview Basics/Direct Instruction
Guide to interview basics and proper etiquette.
Mock Interview Hook Activity #3: Interview Prep
Prompt Assessment: Mock Interview Quiz
Week 4: Story Quilt Planning and Interview Planning
Students begin story quilt sketches
Students work on presentations and prepare in-progress interview work samples
Formative Assessment: In-progress interview work samples due at the end of week
Formative Assessment: In-progress story quilt sketches due at the end of week
Week 5: Story Quilt Work-time
Students will begin construction of their final story quilt artwork.
Formative Assessment: Story Quilt In-Progress Work Samples due at end of week
Homework: Students will conduct their personal interviews at home this week/weekend
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Week 6: Finish Story Quilt Work-time/Final Presentation Prep
Students will finish construction of their story quilts/fine-tune craftsmanship
Students will prep their presentations and finalize interviews/research

Week 7: Final Presentations/Reflections
Students will present their final story quilts and presentations to the class
Student Self-Evaluation/Student Self-Reflection Survey
Art Critique: whole class discussion and wrap-up
Students will present their honest take-aways about the lesson: what they learned, what they wish
they had learned, what they believe will help them in the future, etc.
Students will present their ideas on how to make the lesson better for future students
Individual story quilts will be combined to form a giant class quilt and will be presented and
displayed for the community by end of week

DIMENSION 3
Students will be extending or refining their understanding of how artists use their work to
create cultural narratives.
By using the following reasoning process: Inductive Reasoning
Inductive reasoning – Based on this information, what can be concluded?
Related unit targets/goals:


Enduring Understandings:
-Through art, students will understand that people make meaning by investigating and
developing awareness of perceptions, knowledge, culture and experiences.
-Students will understand that people develop ideas and understanding of society, culture
and history through their interactions and analysis of art.



Essential Questions:
-How do people contribute to awareness and understanding of their lives and the lives of
their communities through art-making?
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-How does art help us to understand the lives of people of different times, places, and
cultures?
-How is art used to impact views of a society?
-How does art preserve aspects of life?
Objective: Based on a Faith Ringgold story quilt example and prompt given, I can conclude
artistic intent and meaning belonging to a specific work of art.
Overview: After being introduced to the artist Faith Ringgold, students will cultivate their
inductive reasoning skills by developing cultural narratives using a specific art example. An
example of a story quilt replica made of fabric will be presented to the class. The teacher will
walk through the narrative behind the story quilt and explain how and why the artist, Faith
Ringgold, chose the elements in her work to represent the narrative of her story and culture using
the following example and prompt:
The students will be shown Ringgold’s Our Secret Wedding in the Woods (2010) story quilt. The
teacher will bring in a replica quilt of this artwork and students will get enough time to analyze
the artwork, and consider the following questions which will be displayed for all students to see:





What artistic elements exist in this artwork? (line, color, texture, etc.)
What do you see at first glance?
Look closely at the expressions of the people depicted, how does that differ from what
you would expect to see at a wedding?
What kind of cultural story might this artwork represent?

Pictured Below: Coming to Jones Road Part 2 #7: Our Secret Wedding in the Woods, Faith
Ringgold, 2010.
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(Ringgold, 2010) © 2022 Faith Ringgold / Artists Rights Society (ARS), New York, Courtesy
ACA Galleries, New York.
The teacher will ask for students to volunteer responses to the questions posed to them during
their analysis of Our Secret Wedding in the Woods. A discussion will take place allowing for
student feedback/responses along with comments/ideas.
The teacher will give a paper copy to each student with the following excerpt as a prompt about
the artwork:
Our Secret Wedding in the Woods depicts a particularly poignant moment in this journey, the
wedding of the escaped slaves. Although they are surrounded by family, friends, and a lush
canopy of spring foliage, the wary facial expressions and tense body language of the bride and
groom betray the sense of anxiety underlying this otherwise joyous scene. Framing the figures in
the central panel, the handwritten text in the border of the quilt confirms this tension. Narrated by
the bride, Precious, it tells how on her wedding day, she was “crying’ and praying’ we wouldn’t
be caught . . . it was hard to be happy at our secret wedding then.” In words and images, Our
Secret Wedding contrasts the protective, welcoming world of nature with the harsh realities of
human prejudice and injustice.
As conceived by Ringgold, the multigenerational family in Secret Wedding narrates a history of
slavery in America. They embody both the unifying bonds of love and the constant fear of
separation, bearing witness to the institutionalized racism that denied slave marriages legal

56

protection. Their struggle intersects with that of the artist and her own family: both of her greatgrandmothers were born into slavery, and is also meant to convey the emotion that Ringgold
herself encountered as a black woman upon moving to New York City. In this way, the stories of
her subjects become a bridge for the events of the past and present. Faith Ringgold believes that
her ability to share her perspective and cultural story through art allows her to assert her
“freedom to say what she pleases” and, as a black female artist, her power of self as a way to
connect to her own culture.
Once all students have read the paper copy, the students will be asked to gather in a circle around
the artwork replica of Our Secret Wedding in the Woods (which will be placed on the ground),
and listen to the excerpt one more time- this time read aloud by the teacher to reinforce learning
and offer a different modality for learning.
Students will pair up. With their partner, students will complete the Our Secret Wedding in the
Woods questionnaire worksheet. The students will be asked to take the information from what
they saw in the artwork, and what they read from the excerpt to conclude the following questions
about Faith Ringgold’s story quilt Our Secret Wedding in the Woods:
-How does the story told by Faith Ringgold in this artwork relate to history?
-How do you think the artist’s own personal experience as an African American woman
in America has helped shape her ideas?
-How is culture important to the artist?
-How is culture important to you, your family, and loved ones?
-How might you express yourself in your story quilt to explain your thoughts on the
importance of culture?
Each pair of students will be asked to share their responses from their questionnaire worksheet
with the class. A guided discussion will follow that allows students to share their thoughts,
comments, and ideas about artistic narrative, and how culture can be conveyed through art.
Emphasis will be placed on the importance of telling one’s own story, and understanding the
importance of other people's stories.
DIMENSION 4
Students will demonstrate their understanding of or ability to construct a cultural
narrative by examining the decisions of a specific artist.
By using the following reasoning process: Decision Making
Decision Making – Selecting from seemingly equal alternatives or examining the decisions of
others.
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Related unit targets/goals:


Enduring Understandings:
-Through art, students will understand that people make meaning by investigating and
developing awareness of perceptions, knowledge, culture and experiences.
-Students will understand that people develop ideas and understanding of society, culture
and history through their interactions and analysis of art.



Essential Questions:
-How do people contribute to awareness and understanding of their lives and the lives of
their communities through art-making?
-How does art help us to understand the lives of people of different times, places, and
cultures?
-How is art used to impact views of a society?
-How does art preserve aspects of life?

Objective: Based on a Faith Ringgold story quilt example, I can construct a cultural narrative
associated with a specific artwork based on what I know about the artist, and what I believe is
her artistic intent.
Overview: After being introduced to the artist Faith Ringgold and upon completion of the
Dimension 3 activity, students will demonstrate their skills by examining the decision making
process of the artist by using what they know to construct a cultural narrative using different art
examples.
Students will be placed in groups. Each group will get a 16x20 inch high quality color poster
example of a different Faith Ringgold story quilt. Within their groups, students must work
together to construct a cultural narrative that they believe is behind the creation of the story quilt
they were given. Students will use the information based on what they know about the artist
Faith Ringgold, and make determinations about what they believe were the artistic intentions of
the artwork.
Students will be asked to analyze the elements within the work of art and complete a brainstorm
map to help them with possible narratives associated with the art. The map will include the
following:
-Who, what do you see?
-What do you think this artwork represents?
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-What art elements exist in this work?
-What do you know is important in this artwork?
-What do you think the artist was trying to say?
After their map is complete, students will work in their groups to write a short story based on
culture about their artwork using an activity worksheet with the following directions:
Directions: Use the ideas from your completed brainstorm map along with discussion with your
group members to create a cultural story about the artwork based on what you believe the artist
was trying to say. In other words, ask yourselves- “What was the story that artist Faith Ringgold
was trying to tell here?”
-Your story should include an introduction (beginning), body (middle), and conclusion (ending),
and should be 3 paragraphs when completed (each paragraph 3-5 sentences).
-Be respectful of the artist, Faith Ringgold, and her culture. Be respectful of your other group
members and their ideas and cultures. Use the space below to construct your cultural story:
There are no right/wrong answers in this activity, but rather, it is meant to give students an
opportunity to use their skills to demonstrate how an artist makes decisions to create intent
within a work of art. Students will be asked to place themselves “in the shoes” of the artist to
help them make connections, demonstrate empathy, and to understand the cultural perspectives
of others.
Groups will present their ideas and read their short stories to the class.
Reveal: After groups present their stories, the teacher will present Faith Ringgold’s artistic intent
being each of the following artworks:
1- Tar Beach, 1988.
2-Dancing at the Louvre, 1991.
3-Matisse’s Chapel, 1991
4- The Sunflower Quilting Bee at the Arles, 1996.
5- Dinner Quilt, 1986.
6- Sonny’s Quilt, 1986.
Students will be able to compare their stories to the intent of the artist to see how well they were
able to determine the decision making process of the artist, and to better understand how art can
be used to convey cultural narratives.
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Differentiated Lesson #1
Topic: Faith Ringgold’s Story Quilt Artwork
and Presentations
Outcomes: As a result of this study, student should:
 Know: What the expectations of the project are.
 Understand: The rules and procedures for successful completion of Faith Ringgold
unit.
Subject: Visual Arts

Activity Structure:
⬜ Choice Board
⬜ Cube/Thinkdots
⬜ RAFT
⬜ Profiler
⬜ Other
▉Learning Contract//Unit Calendar Guide (student version)
⬜ Tri-Mind
⬜ Structured Academic Controversy
⬜ Project/Problem Based Learning
⬜ Tiered Assignment
Description of Learning Activities:
The learning contract will act as a written agreement between student and teacher that grants the
student certain freedoms/choices about completing tasks yet require the student to meet certain
specifications. The students will use the learning contract to know and understand the goals and
expectations of the unit. If the students need reminders, the learning contract will be regularly
referenced to keep students moving toward the completion of projects/presentations. The
students will use the calendar unit guide (student version) to help them keep on track and focused
throughout the checkpoint phases of the project/presentation.
Assessment (How will you know students have mastered the targets?):
The teacher will sign off using a signature on unit calendar tasks. Students must prove they have
completed each portion of the unit calendar weekly tasks with visual proof of completion. If
students cannot produce evidence of completion, the student must explain why the task is not
complete, and must work to set a revised completion date and goal. The students will use the
learning contract and unit calendar guide (student version) in conjunction with the completed
checklist and daily log (detailed in differentiated lesson #2).
Differentiated Lesson #2
Subject: Visual Arts
Topic: Faith Ringgold’s Story Quilt Artwork
and Presentations
Outcomes: As a result of this study, student should:
 Know: How to keep track of their progress toward completion of the unit
 Be able to do: Work independently toward their own set goal dates
Activity Structure:
⬜ Choice Board
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⬜ Cube/Thinkdots
⬜ RAFT
⬜ Profiler
▉ Other: Completion Checklist/Daily Log
⬜ Learning Contract
⬜ Tri-Mind
⬜ Structured Academic Controversy
⬜ Project/Problem Based Learning
⬜ Tiered Assignment
Description of Learning Activities:
This learning activity combines a Student Completion Checklist along with a Student Daily Log
to allow students to track their own progress toward the completion of the unit and is meant to
provide each student with social/emotional learning through the development of self-monitoring
skills. The learning activity coincides with rule # 6 of the Learning Contract which states that
students must stay on task when given the opportunity for independent work-time on both story
quilt and presentation. The completion checklist will be for student use only, and will work in
conjunction with the Unit Calendar (student version) to successfully keep students on track
toward completion of the unit while allowing students the opportunity to work at their own pace.
The Unit Calendar (student version) must be signed off by the teacher, but the Completion
Checklist and Daily Log is specifically intended to be for student use only. The teacher will not
read student daily logs. Students are encouraged to create honest notes and reminders for
themselves, and also look for ways to strengthen their own creative ideas.
Assessment (How will you know students have mastered the targets?):
The Completion Checklist and Daily Log will not be assessed and will act as a self-monitoring
goal tracker and idea platform for students. The Completion Checklist and Daily Log will,
however, coincide directly with the Unit Calendar (student version) which will be signed off by
the teacher, and students must prove mastery of each task and goal in order to continue
throughout the process of the unit.
Differentiated Lesson #3
Subject: Visual Arts
Topic: Faith Ringgold’s Story Quilt Artwork
and Presentations
Outcomes: As a result of this study, student should:
 Know:
- How cultures affect one another.
- How to generate ideas that reflect interests and concerns of one’s own culture.
- How one’s own experiences affect culture.
- How to synthesize knowledge of culture, history, and personal experiences with art to create
meaningful connections.
-The context of art in relation to the world in which students live.
 Understand:
-Through art, students will understand that people make meaning by investigating and
developing awareness of perceptions, knowledge, culture and experiences.
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-Students will understand that people develop ideas and understanding of society, culture
and history through their interactions and analysis of art.


Be able to do:
- Identify how art is used to inform, reflect, or change beliefs, values, or behaviors of an
individual or society.
- Describe how knowledge of culture and history influences personal responses to art.
Activity Structure:
⬜ Choice Board
⬜ Cube/Thinkdots
⬜ RAFT
⬜ Profiler
▉ Other: Student Self-Evaluation and Self-Reflection Survey
⬜ Learning Contract
⬜ Tri-Mind
⬜ Structured Academic Controversy
⬜ Project/Problem Based Learning
⬜ Tiered Assignment
Description of Learning Activities:
Students will be given the opportunity to rate their own effort for the main unit tasks using the
Self-Evaluation. Students will rate their efforts ranging from 1-4 (1=poor, 2=mediocre, 3=good,
4=excellent) on the main independent tasks including the final story quilt sketch, the final story
quilt project, the personal interview, and the final presentation. This will allow students to hold
themselves accountable for their actions and efforts throughout the unit, and will aid the teacher
in determining summative grades.
The Self-Reflection Survey is given as the final assessment tool in determining student learning
outcomes. The students may choose three options for the Self-Reflection Survey. Students may
hand in a written response with the completed answers, an oral response in which the teacher
will ask the questions in an interview style, or a taped response in which the students will record
the answers using a device and send the recorded file to the teacher. The Self-Reflection Survey
has 10 in-depth questions related to the big ideas surrounding the importance of culture from this
unit, plus 2 extra credit bonus questions. Students will be asked to give thoughtful and honest
responses to the questions.
Assessment (How will you know students have mastered the targets?):
The Self-Reflection Survey answers will be used to determine the overall student mastery of
targets and essential questions. Based on the thoughtfulness and honesty of the student
responses, the teacher will determine if the lesson was successful. The evidence will be
determined based on direct observation of the student responses on culture. The teacher will be
looking for evidence that students made the connection that culture is important, not only
understanding their own culture, but also the understanding that other people’s cultures are
important to this world as well. The understanding should be evident in student responses
identifying the knowledge that art can be used to represent important aspects of culture, and that
artists can use their work to share cultural narratives.
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Week 1 Unit Resources:
Introduction Faith Ringgold/Story Quilts
Presentation on Faith Ringgold:

© 2022 Faith Ringgold / Artists Rights Society (ARS), New York, Courtesy ACA Galleries,
New York.
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© 2022 Faith Ringgold / Artists Rights Society (ARS), New York, Courtesy ACA Galleries,
New York.
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© 2022 Faith Ringgold / Artists Rights Society (ARS), New York, Courtesy ACA Galleries,
New York.

70

71

72

© 2022 Faith Ringgold / Artists Rights Society (ARS), New York, Courtesy ACA Galleries,
New York.

© 2022 Faith Ringgold / Artists Rights Society (ARS), New York, Courtesy ACA Galleries,
New York.
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Learning Contract:
Art Class
Faith Ringgold Story Quilt Unit/Project and Presentation
Learning Contract
I, ______________________________ agree to:
(Print student name)
1.
Complete the goal checklist setting dates I expect to complete each task, and track my
progress on a log throughout the unit as I work on my independent story quilt, interview and
presentation.
2.

Complete each task as it is outlined and described on the checklist.

3.

Complete each checkpoint assessment as I progress through the unit.

4.
Participate in all learning activities and performances demos and quizzes throughout the
course of the unit.
5.
Complete the self-evaluation at the end of the unit where I will give my honest feedback
and rate my effort and quality of work.
6.
Stay on task when given the opportunity for independent work-time on both story quilt
and presentation.
7.
Allow my peers to work on their projects and not be a distraction to myself or others as I
work toward completion of this unit.
Student Signature___________________________________________Date:___________
Teacher Signature___________________________________________Date:___________
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Unit Calendar (student version):

Faith Ringgold Unit Calendar (Student version)
Week 1: Introduction Faith Ringgold/Story Quilts
Student Name:________________________
Presentation on Faith Ringgold ______(initial when done)
Learning Contract________
Hook Activity #1-Virtual Tour ______
Learning Activity #1: Story Quilt Our Secret Wedding in the Woods Activity ______
Learning Activity #2: Story Quilt Brainstorm Map and group work. Faith Ringgold’s Story Quilt
Cultural Short Story Activity and class presentations._______
Assessment: Faith Ringgold Exit Ticket/ Student Analysis/Reflection _______
Student signature: _____________________________
completion date goal for all tasks:_______
completion date:_________
Teacher signature:_____________________________
Didn’t complete a task by your goal date, Explain why?
Revised completion goal date for tasks: ___________
See teacher when revised goal date/tasks are complete.
Week 2: Introduction to Texture/Quilting Basics
Presentation on Texture _______(initial when done)
Hook Activity #2: Texture Association Game _______
Demo on quilting basics/safety procedures and materials/tools _______
Prompt Assessment: Performance demo (each student performs basic stitch for teacher)_______
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Student signature: _____________________________
completion date goal for all tasks:_______
completion date:_________
Teacher signature:_____________________________
Didn’t complete a task by your goal date, Explain why?
Revised completion goal date for tasks: ___________
See teacher when revised goal date/tasks are complete.
Week 3:Preparing for Presentation/Interview
Presentation on culture _______(initial when done)
Resource guides practiced __________
Guide to interview basics and proper etiquette. _______
Mock Interview Hook Activity #3: Interview Prep ______
Prompt Assessment: Mock Interview Quiz ________
Student signature: _____________________________
completion date goal for all tasks:_______
completion date:_________
Teacher signature:_____________________________
Didn’t complete a task by your goal date, Explain why?
Revised completion goal date for tasks: ___________
See teacher when revised goal date/tasks are complete.
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Week 4: Story Quilt Planning and Interview Planning
Students begin story quilt sketches________(initial when done)
Students work on presentations and prepare in-progress interview work samples ______
Formative Assessment: In-progress interview work samples due at the end of week_______
Formative Assessment: In-progress story quilt sketches due at the end of week______
Student signature: _____________________________
completion date goal for all tasks:_______
completion date:_________
Teacher signature:_____________________________
Didn’t complete a task by your goal date, Explain why?
Revised completion goal date for tasks: ___________
See teacher when revised goal date/tasks are complete.
Week 5: Story Quilt Work-time
Students will begin construction of their final story quilt artwork. ______(initial when done)
Formative Assessment: Story Quilt In-Progress Work Samples due at end of week ______
Homework: Students will conduct their personal interviews at home this
week/weekend________
Student signature: _____________________________
completion date goal for all tasks:_______
completion date:_________
Teacher signature:_____________________________
Didn’t complete a task by your goal date, Explain why?
Revised completion goal date for tasks: ___________
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See teacher when revised goal date/tasks are complete.

Week 6: Finish Story Quilt Work-time/Final Presentation Prep
Students will finish construction of their story quilts/fine-tune craftsmanship ______(initial when
done)
Students will prep their presentations and finalize interviews/research_______
Student signature: _____________________________
completion date goal for all tasks:_______
completion date:_________
Teacher signature:_____________________________
Didn’t complete a task by your goal date, Explain why?
Revised completion goal date for tasks: ___________
See teacher when revised goal date/tasks are complete.
Week 7: Final Presentations/Reflections
Students will present their final story quilts and presentations to the class_______(initial when
done)
Self-Evaluation__________
Student Self-Reflection Survey ______
Art Critique: whole class discussion and wrap-up ______
Student signature: _____________________________
completion date goal for all tasks:_______
completion date:_________
Teacher signature:_____________________________
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Didn’t complete a task by your goal date, Explain why?
Revised completion goal date for tasks: ___________
See teacher when revised goal date/tasks are complete.
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Completion Checklist:

Name:
Faith Ringgold Story Quilt/Presentation Unit
Independent Project Completion Student Checklist
Directions: Set a goal for when you hope to finish each of the following tasks. When you
complete each assigned task, please check the box next to it and note the actual day you
completed it. This checklist is for student use, and will help keep you on track toward the
completion of this unit. The Unit Calendar, a separate document, will need to be signed off by
the teacher for each task completed, but this document will be for your use only.

Complete Date
Goal

Date
Completed

Assignment

Faith Ringgold Exit Ticket

Learning Activity #1: Our Secret Wedding in the Woods
Activity
Learning Activity #2 Story Quilt Brainstorm Map and
Short Story Activity

Texture Association Game Worksheet

Performance Demo Quiz

Mock Interview Quiz

In-Progress Interview Samples Approved
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In-Progress Story Quilt Sketches Approved

In-Progress Story Quilt Work Samples Approved

Interview conducted at home

Story Quilt Final Product

Presentation Final Product

Student Self-Evaluation & Student Self-Reflection
Survey
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Daily Log:
Name:
Faith Ringgold Story Quilt/Presentation Unit
Independent Student Daily Log
Directions: You will have the duration of this unit to complete this project/presentation, but it is
not guaranteed that you will have time during each class to work on exactly what you want.
There will be a lot of other interactive activities, group work, and discussions that will be
happening simultaneously throughout this unit. You will be expected to work independently
when given the opportunity. Please complete this daily log during independent work-time, and
you are encouraged to create honest notes and reminders for yourself, and look for ways to
strengthen your own creative ideas.

Date: Independent Task Worked
On:

Progress and Summary, Notes, and Creative
Thoughts/Ideas:
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Learning Activity #1: Story Quilt Our Secret Wedding in the Woods Activity
Our Secret Wedding in the Woods (2010) Story quilt by Faith Ringgold
Directions: Please read the following excerpt about the artwork silently. When you are finished,
please remain silent until all others are finished. I will collect this paper copy at the end of class.
Excerpt:
Our Secret Wedding in the Woods depicts a particularly poignant moment in this journey, the
wedding of the escaped slaves. Although they are surrounded by family, friends, and a lush
canopy of spring foliage, the wary facial expressions and tense body language of the bride and
groom betray the sense of anxiety underlying this otherwise joyous scene. Framing the figures in
the central panel, the handwritten text in the border of the quilt confirms this tension. Narrated by
the bride, Precious, it tells how on her wedding day, she was “crying’ and praying’ we wouldn’t
be caught . . . it was hard to be happy at our secret wedding then.” In words and images, Our
Secret Wedding contrasts the protective, welcoming world of nature with the harsh realities of
human prejudice and injustice.
As conceived by Ringgold, the multigenerational family in Secret Wedding narrates a history of
slavery in America. They embody both the unifying bonds of love and the constant fear of
separation, bearing witness to the institutionalized racism that denied slave marriages legal
protection. Their struggle intersects with that of the artist and her own family: both of her greatgrandmothers were born into slavery, and is also meant to convey the emotion that Ringgold
herself encountered as a black woman upon moving to New York City. In this way, the stories of
her subjects become a bridge for the events of the past and present. Faith Ringgold believes that
her ability to share her perspective and cultural story through art allows her to assert her
“freedom to say what she pleases” and, as a black female artist, her power of self as a way to
connect to her own culture.
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Our Secret Wedding in the Woods Questionnaire Worksheet
Directions: Use the information to have seen about the artwork Our Wedding in the Woods
along the excerpt you have read to discuss the following questions with your partner. After
discussing the questions with your partner, please answer the following questions using complete
sentences.

1.

How does the story told by Faith Ringgold in this artwork relate to history?

2.

How do you think the artist’s own personal experience as an African American woman in
America has helped shape her ideas?

3.

How is culture important to the artist?

4.

How is culture important to you, your family, and loved ones?

5.

How might you express yourself in your story quilt to explain your thoughts on the
importance of culture?
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Learning Activity #2: Faith Ringgold Story Quilt Art Examples
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Learning Activity #2: Faith Ringgold Story Quilt Brainstorming Map:
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Learning Activity #2: Student Cultural Short Story Activity Worksheet:
Faith Ringgold Story Quilt Cultural Short Story Activity
List the names of all of your group members:
What is the title of your group's Faith Ringgold artwork?
Directions: Use the ideas from your completed brainstorm map along with discussion with your
group members to create a cultural story about the artwork based on what you believe the artist
was trying to say. In other words, ask yourselves- “What was the story that artist Faith Ringgold
was trying to tell here?”
-Your story should include an introduction (beginning), body (middle), and conclusion (ending),
and should be 3 paragraphs when completed (each paragraph 3-5 sentences).
-Be respectful of the artist, Faith Ringgold, and her culture. Be respectful of your other group
members and their ideas and cultures. Use the space below to construct your cultural story:
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Faith Ringgold Exit Ticket
Purpose:
The purpose of this formative assessment is to give the teacher an opportunity to evaluate the
progress of students on several objectives. The learning targets address the students’ ability to
explain their understanding of the elements of art, and display knowledge of the artist Faith
Ringgold and her work. These concepts will be important in understanding learning targets
throughout the unit. This assessment will count as a formative grade. This assessment will allow
students an opportunity to evaluate their own learning targets and goals. There will be additional
formative opportunities to show proficiency of these objectives including performance demos
and guided demos. The assessment will contain multiple choice, matching, and true/false
questions.
Directions: Please write your first and last name plus the class hour at the top of this page. Read
all directions carefully and raise your hand if you are unsure about anything. Read each question
and answer choice carefully.
If you have questions about any other word or phrase on the test, please raise your hand and I
will help you.
For each question, I am also asking you let me know whether you are sure or unsure of your
answer. Your response to this part of the test will not affect your grade, but it will help us figure
out what questions you need the most help with.
The test is divided into 4 sections:
Multiple Choice (5 questions, 1 point each)
Fill-in the-Blank (5 questions, 1 point each)
Objective: We have been learning about the artist Faith Ringgold and her work. It is important
that you have mastered these ideas before you can move on to the next steps towards your
projects. This assessment is designed to give a measure of your progress on the lesson objectives.
You will be asked to demonstrate your knowledge of the basic concepts as well as your ability to
apply that knowledge in meaningful ways. When you finish: Double check your answers! When
you are sure you are finished, turn your test into the tray on my desk. There will be no talking
allowed while students are testing, so stay seated and quiet until all students are finished. Once
completed, you may silently work on your warm-up lesson. There is no time limit for this test. I
know that you’ll do great. You got this!
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Remember: Read all directions before beginning each section. Read the entire question and
ALL possible responses before choosing your answer.
Section 1: Multiple Choice (5 questions – 1 point each)
Directions: In questions 1-5, determine the best answer and circle the LETTER of the correct
answer. After each question, decide whether you are sure or unsure of your answer.
Then mark the appropriate box.
1. Which style of artwork is Faith Ringgold most known for?
a.) oil paintings
b.) performance art
c.) story quilts
d.) charcoal drawings
□ Sure

□ Unsure

2. Which one does NOT belong in the following statement:
Faith Ringgold made her art about the struggles of/for ________.
a.) environmental issues
b.) African-Americans
c.) civil rights
d.) women
□ Sure

□ Unsure

3. Faith Ringgold grew up right after __________.
a.) The Gold Rush
b.) The Harlem Renaissance
c.) The Renaissance
d.) Victorian Era
□ Sure

□ Unsure

4. African-American women are credited with the beginning this type of art in America.
a.) printmaking
b.) painting
c.) quilting
d.) beadwork
□ Sure

□ Unsure

5. What is the name of Faith Ringgold’s award winning first published children’s book?
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a.) Faith and Art
b.) Where the Wild Things Art
c.) Story Quilts
d.) Tar Beach
□ Sure

□ Unsure

Section 2: Fill-in-the-Blank (5 questions – 1 point each)
Directions: For questions 6-10, please read each statement or question below carefully and fill in
the blank(s) with the correct answer. Answers will only be ONE word. After each question,
decide whether you are sure or unsure of your answer. Then mark the appropriate box.
6. A ____________ quilt is a material quilt with pictures, sound, scents and textures that are used
to express background and experiences.
□ Sure

□ Unsure

7. ______________ art is used to record and preserve history in many countries and cultures.
□ Sure

□ Unsure

9. _____________ refers to the customs, social institutions, and achievements of a particular
nation, people or social group.
□ Sure

□ Unsure

8. Faith Ringgold is an American artist and author for creating innovative, quilted narrations that
communicate her identity and _____________.
□ Sure

□ Unsure

10. Faith Ringgold is known for story quilts that utilize bright bold colors, pattern &
____________ (a basic element of art).
□ Sure

□ Unsure
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Faith Ringgold Exit Ticket Answer Key:
1. c
2. a
3. b
4. c
5. d
6. story
7. Narrative
8. Culture
9. culture
10. texture
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Student Analysis/Reflection:
Now that you have completed the Exit Ticket, take a few moments to reflect on the effectiveness
of this Exit Ticket and your ability to be successful with the material. Your responses will not
affect your grade, but will allow me to help you accomplish more and to improve my
assessments in the future.
1. Explain which section was easiest for you. Why was it easier?

2. What one question that was the most challenging for you. Explain why you had
difficulty understanding or answering it.

3. Explain two ways that you prepared for this assessment.

4. Which section or topic should we have covered more in class?

5. How will you get the help you need? Please choose one of the following options.
_______ Meet with Ms. Dana before school.
Day(s): _________________
_______ Meet with Ms. Dana after school.
Day(s): _________________
_______ Get tutoring during lunch.
Day(s): _________________
_______ Other ideas:
_____________________________________________________________________________
_
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Accommodations for Diverse Learners
For accommodations for diverse learners, I will read the test aloud. Additionally, students
may take the assessment in a different environment, or choose to take the test in an interview
style approach with Ms. Dana to visually explain answers. Extended time (although this is not
timed) can be allowed to students who feel the pressure of finishing at the same time as their
classmates.
On this assessment, there is ample space provided between each question, the choices are
displayed in capital letters, and directions are given clearly. This is to provide clarity for all
students, but especially those with specific learning needs.
Diverse learners who are asked to complete a corrective may work with a peer partner or set
aside time to walk through the process with Ms. Dana.
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Enrichment Activity:
A Walk Through the Artwork
Please read this excerpt about Faith Ringgold and her artwork Tar Beach. Practice
analyzing the artwork pictured, and try to answer the questions below based on your best
observations.

(Faith Ringgold, 1988) © 2022 Faith Ringgold / Artists Rights Society (ARS), New York,
Courtesy ACA Galleries, New York.
Tar Beach (Part 1 from the Woman on the Bridge Series)
During the late 1960s and the 1970s Faith Ringgold played an instrumental role in the
organization of protests and actions against museums that had neglected the work of women and
people of color. Her paintings from this period are overtly political, and present an angry, critical
of the American dream glimpsed through the filter of race and gender relations. Ringgold’s more
recent strategy, however, is not like this at all. Instead, she has come to embrace the potential for
social change through impassioned and optimistic presentations of black female heroines.
Ringgold’s vehicle is the story quilt—a traditional American craft associated with women’s
communal work that also has roots in African culture. She originally collaborated on the quilt
motif with her mother, a dressmaker and fashion designer in Harlem. That Ringgold’s great-
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great-great-grandmother was a Southern slave who made quilts for plantation owners suggests a
further, perhaps deeper, connection between her art and her family history. The naive, folk-art
quality of the quilts is part of Ringgold’s scheme to emphasize narrative over style, to convey
information rather than to dazzle with technique.
Tar Beach, the first quilt in Ringgold’s colorful and lighthearted series entitled Women on a
Bridge, depicts the fantasies of its spirited heroine and narrator Cassie Louise Lightfoot, who, on
a summer night in Harlem, flies over the George Washington Bridge. “Sleeping on Tar Beach
was magical . . .” explains Cassie in the text on the quilt, “only eight years old and in the third
grade and I can fly. That means I am free to go wherever I want to for the rest of my life.” For
Ringgold, this flight through the urban night sky symbolizes the potential for freedom and selfpossession. “My women,” proclaimed Ringgold about the Women on a Bridge series, “are
actually flying; they are just free, totally.
1. Can you find Cassie flying over the George Washington Bridge? What do you think this
symbolizes?

2. Can you notice the geometric and organic lines in this artwork? Describe what other Elements
of Art exist within this story quilt?
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Week 2 Unit Resources:
Introduction to Texture/Quilting Basics
Presentation on Texture:
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Hook Activity #2: Texture Association Game
Name: _____________________________
Art of Diversity/Faith Ringgold Unit
Texture Association Game
Directions: Please place your name in the space provided above. Use the list of items given to
try and identify which item is in each box around the room labeled #1-25. Do not look inside the
boxes, but rather try to identify each item by feeling each item’s texture. Each item is only used
once. Please describe the texture of each item in the space provided on the table below, and try
and guess the item in each box. 25 points.
Box
#
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25

Describe the texture of the item in each
box

Guess the item in the
box
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Art of Diversity/Faith Ringgold Unit
Texture Association Game
Use the list of items below to try and identify which item is in each box around the room labeled
#1-25. Each item is only used once.
List of items:
Ceramic Vase
Felt
Foam
Bark
Brick
Leaf
Slime
Action Figure
Canvas
Bubble Wrap
Pinecone
Rope
Tire
Fur
Wire
Gummy Bears
Sponge
Nail brush
Cheese grater
Emery board
Silk
Leather
Styrofoam
Sandpaper
Feather
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Week 3 Unit Resources:
Preparing for Presentation/Interview
Presentation on Culture:
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Presentation Resource Guide:

(Ringgold, 1988)
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Interview Basics:
Art of Diversity
Interview Basics Handout
Personal interviews with families may be the best way to obtain family historical and cultural
information plus they strengthen family relationships. Use this opportunity to spend some time
with your family member and let them share their stories with you.
Step 1- Make a list of family members that you wish to interview for this assignment. Include
both sides of your family which may have different stories handed down over time. Think about
what information you are trying to learn and identify the best family members that may have the
answers you are looking for.
Step 2- Determine where the interview will take place. Will you meet in-person, over a phone
call, on a zoom meeting? Also, think about how you will record the interview. Will you record
the audio on your phone, or with pen and paper?
Contacting the Family Member:
Explain to your family member that you are doing a project about family culture and narrative.
Before the interview, give the family member an idea of what you are hoping to learn. This will
give them time to prepare. During the contact, ask permission to record the interview. If they say
no, then ask them if taking notes is acceptable.
During the Interview:
-Dress nicely, be professional. Arrive on time. Before the interview begins, please thank them for
agreeing to be part of your interview.
-Verify your permission to record the interview and/or take notes.
-Be sensitive and respectful at all times (no contradicting or correcting them).
-Ask open ended questions (avoid asking “yes” or “no” questions).
-If they decide to lead the conversation, then let them talk and try to listen and learn.
-At the end of the interview, ask permission to follow up with additional questions if necessary.
Thank them again for agreeing to be part of this project. The following day, send a thank you
note/message to them.
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Name: __________________________
Interview Information
Directions: To make sure you are prepared for your personal interview, please fill out the
following questions. This interview information is due at the end of the week in order to be ready
to prepare/construct your interview questions and perform your personal interview next week.
1. Who will you be interviewing for your personal interview?

a.) Have you reached out and contacted this person for permission to interview?

b.) Were you given permission to record and/or take notes during the interview?

2. Where and when will the interview take place?

3. Do you need any additional resources or help in preparing for your personal interview?
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Mock Interview Directions:
Today, you will be partnered with one of your classmates. To prepare for your personal
interview, you will be asking your partner a series of interview questions related to culture and
family history similar to the questions you will create and use during your personal interview.
You will have 10 minutes to interview your partner, and then we will swap, and your partner will
have 10 minutes to interview you. The goal is to prepare for your personal interview, so be
respectful and professional at all times during this mock interview, and use this time to practice
for your real interview.
Rules of the mock interview (please read carefully):
-Be professional during this practice exercise.
-Thank your partner for agreeing to be part of your interview.
-Verify from your partner permission to take notes on a blank piece of paper during your mock
interview.
-Be sensitive and respectful to your partner (no contradicting or correcting them).
-Ask open ended questions (avoid asking “yes” or “no” questions).
-If they decide to lead the conversation, then let them talk and try to listen and learn.
-At the end of the interview, ask permission to follow up with additional questions if necessary.
-Thank them again.
During your mock interview, use the practice questions below with your partner:
1. What is your family like?”
2. How do you define “family?
3. What are your favorite types of foods to eat?
4. Do you have any eating habits/rituals that are specific to your culture?
5. Define and describe the most important (or most celebrated) holiday in your family.
6. Do you believe young people today have a sense of culture?
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7. What is your favorite family tradition?

8. What are your plans for this upcoming weekend?

9. What is your favorite thing about your life?
10. Is there anything you would like others to know that we have not included here about
you or your family…?
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Week 4 Unit Resources:
Story Quilt Planning
Story Quilt Sketch Template
Name:
Directions: Please use the space provided below to plan your story quilt sketch in the style of
American artist Faith Ringgold. The basic element of art texture must be used effectively in
your overall design. Your sketch is to be used as a roadmap for your overall final story quilt, but
can change as your ideas evolve throughout the process. In-progress story quilt sketches are due
at the end of this week.
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In-Progress Interview Work Sample Directions:
This week while working on your story quilt sketches, you will also plan and construct the
questions that you ask during your personal interview.
You will construct 12 interview questions. Each question must be written in complete sentences,
and must be appropriate questions related to this assignment. Your questions must be respectful
and professional.
You will submit your 12 questions in writing by the end of this week with your name provided in
the top left corner. Your questions will be approved or denied on the first day of the following
week. If approved, your 12 questions can be used for your personal interview. If denied, your
denied questions will need to be revised and resubmitted within 2 days in order to be ready to
perform your personal interview.
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Name: ____________________________
Personal Interview Questions
Directions: Please use the space provided below to construct the 12 questions needed for your
personal interview. Each question must be written in complete sentences. Your questions must
be respectful and professional. Please complete and hand in by the end of this week.
1.

2.

3.

4.

5.

6.
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7.

8.

9.

10.

11.

12.
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Teacher Approval _________ Denial___________ Date:__________

Denial reason:

Revision advice:

If denied, please revise and resubmit your questions within 2 days.

Teacher Revision Approval _________ Date resubmitted: ____________
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Week 5 Unit Resources:
Story Quilt Work-Time
Final Story Quilt Step by Step Instructions:
Faith Ringgold is an American artist that specializes in storytelling and cultural narratives often
seen in her story quilt creations. Story quilts serve as recorded history of families, events, and
cultures. You will create your own story quilt in the style of Faith Ringgold, but instead of using
her story- you will base your story quilt directly from your own story and cultural narrative.
Materials needed: muslin, fabric glue, paper, pencils, erasers, thread, fabric pieces and scraps,
fabric batting, sewing needles, acrylic paint (assorted colors), paintbrushes, yarn, rulers, lace,
sharpies, scissors, paint cups, paper towel, paint palettes, hot glue, hot glue guns, buttons, beads
(assorted), cardboard, tape, Ziploc bags, paint pens (assorted colors, metallic colors).
Step 1- Make sure your Story Quilt sketch has been approved before beginning final project.
Step 2- Cut muslin into 12" x 12" piece.
Step 3- Choose 16 fabric pieces for your story quilt border from the assorted fabric pieces
available. Set aside and place in a Ziploc bag in your storage until needed. Use textures, patterns
and colors that will further describe what is happening in your story.
Step 4- Tape your muslin to the cardboard provided to keep the fabric flat while drawing and
painting.
Step 5- Use a pencil to redraw your sketch onto the final muslin.
Step 6- Paint your design using acrylic paint. When paint is dry, add extra texture mark making
detail with sharpie and paint pens.
Step 7- Cut your 16 fabric pieces into the correct size using scissors, and arrange the way you
want them around the border of your muslin piece.
Step 8- Use the fabric glue to glue each piece around your border. Remove muslin from
cardboard.
Step 9- Use a sewing needle and thread to perform the basic sewing stitch around each small
piece of fabric attached to your border.
Step 10- Cut another piece of 12’’x12’’ muslin.
Step 11- Cut an 11’’x11’’ piece of fabric batting and place on top of blank muslin.
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Step 12- Place your painting story quilt muslin on top of your fabric batting. Make sure the
edges of both pieces of muslin match up perfectly.
Step 13- Use a sewing needle and thread to perform the basic stitch around the border of both
pieces of muslin sewing them together neatly.
Step 14- Add optional enhancements such as stitching, beads, buttons, yarn, etc. Define areas of
the quilt with stitches where needed.
Step 15- Use a sharpie to place your name on the back of your story quilt and hand in.
Step 17- When your story quilt is completed; please continue work on your presentation.
Note: Together as a class when all students have completed their story quilts-we will stitch them
all together and display one giant story quilt to the community.
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Week 7 Unit Resources: Final Presentations/Reflections
Name:
Faith Ringgold Story Quilt/Presentation Unit
Self-Evaluation
Directions: Evaluate your performance/product for each one of the following tasks using the
following scale.

4
I took my time and
meticulously
completed the task. It
is my best work.

3

2

1

I spent a good amount
of time on the task,
but could have spent
more. The work is
good.

I spent some time on the
task or project, but not as
much as I should have.
The work is mediocre.

I rushed through
the task; it is far
from my best
effort. The work is
poor.

Evaluation

Assignment

4

3

2

1

Story Quilt Sketch

4

3

2

1

Story Quilt Final
Product

4

3

2

1

Personal Interview

4

3

2

1

Final Presentation
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Name:
Faith Ringgold Story Quilt/Presentation Unit
Self-Reflection Survey
Directions: Please choose how you would like to submit your Self-Reflection Survey by
selecting the box with a check mark.
Option 1: ⬜ Written Response. Please fill out this Self-Reflection Survey with thoughtful
and honest answers as best as you can, and hand in to teacher when complete.
Option 2: ⬜ Oral Response. Please hand in this paper to the teacher after checking the
box, and set up an interview Self-Reflection Survey in which the teacher will read the
questions to you and you will respond with thoughtful and honest answers as best you can.
Option 3: ⬜ Taped Response. Please hand in this paper to the teacher after checking the
box. Please record your response to the Self-Reflection Survey using thoughtful and honest
answers as best you can. You may use your Chromebook or cell phone to record your
response. Please send final response file to: kathdana@hpsvikings.org

1.

Why is learning about Faith Ringgold and her culture important?

2.

Why is it important to learn about your own culture?

3.

Explain the narrative and ideas of your final Story Quilt and how it represents your
own culture.

4.

How can art help us to understand the lives of people of different times, places, and
cultures?
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5.

How can this project help you to view other cultures as important in the future?

6.

Describe something that you learned that was important to you in your research on
your own culture?

7.

Describe something that you learned that was important to you during your
personal interview?

8.

During the final discussion, describe one thing that you learned about one of your
classmates that you didn’t know before?

9.

Looking back on this experience, what could make this lesson better for students in
the future?
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10.

Describe how this lesson may help you in the future while interacting with people
from other cultures?

Extra Credit Questions:
Name something that you were really proud of from your project/presentation?

Name something that you wish you would have done differently, or name a struggle that
was difficult for you during this lesson?

128

Final Story Quilt Rubric
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Appendix B: Copyright Permission Forms
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